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PREFACE

»

During 1977- 78, USOE s Ofﬂce of Career Education under contract with
Intar America.” Research” Associates, conducted 33 two-day seminars (called
mini-conferences") on the general subject of “Collaboration- in Career
Education.” Each seminar was limjted ,to not less than 12 nor more than 16
persons. The purpose of each seminar  was. to“provide examples of successful
‘practices, advice, and suggestions to USOE’s Office of Career Education helpful
in fulﬂlling its’ continuing mission to provide conceptual clarification for career
qeducat:on ¢

‘The results of the first three of those seminars form the contents of this
monograph. The first two seminars were calied ‘‘conceptualizer conferences” as
opposed to “practitioner conferences’’ and were thus ajmed relatively more at
accumulating conceptual thoughts than providing examples of actual practices.
Thglthird semjnar had, as participants, 15 *“‘praglitioners™ in career education
representing 16 loc 11 conimunities where ‘considerable collaboratwe pctlon has
already begu WFSp-the thoughts of “pracfmoners from the third seminar
were examinfd, as'represented by the seminar notes, it seemed evident that as
much’ conceptualizatioh had taken place“there as in the previous “conceptu-

- alizer”’ conferences. Thus, all three sets of seminar notes are combined here.

The lists of persons participating in these three seminars appears as an
appendlx to this monograp'h It can be seen that both education and the
business/labor/mdustry commumty were represented by participants. Discus-
" sion was frank “and spirited in each seminar—much more so than is apparent by

the narrative summary that forms the content of this monograph. Limited -

copies of the complete ‘‘mini-conference® notes which I took and on wfuch

this monograph is based are available from USOE’s Office of Career Educatron"

' L)

The conce‘pt of collaboranon in career education was purposely ljmited in
these seminars in two very major ways. First, no attempt was made to consider
the entire community (and especiall 1y parents) as partners in career education
collabarative efforts. Instead, prime concentratioq was placed on the business/
labor/industry community as collaborative partners with education. In addition
to parents, there is a wide range of community human services efforts that
'should be;considered in a-complete discussion of the topic. Second, these
discussions were purposely focused primarily on the K-12 levels of education
rathe® than also encompassing postsecondary education. This, too, was
‘purposeful in that, to consider all -of education weuld have made this initial

1




. task too large. Readers should recognize both of these serious limitations
*  which, when the total topic of career education is considered, will have to be
corrected. :

-
-

‘At virious points in the monograph.- I have inserted some of my own

" thinking ‘onthg subject. By and large, however, the contents of this monograph. . ...

can be viewed as representing' new knowledge that [ Jdeamed from the

participants themse)ves. Since attempts were made to include consensus

judgments, no individual seminar partigipant can be held accountable for thes

contents of this monograph. Yet, in a very rcal sense, cach can be considered a
co-author. ) - .

The list of seminar participants appearin‘g as Appendix A may, to some

1 readers, prove to be a more valuable source of new knowledge than the

contents of the monograph itself. So, too, may the complete lists of issues

generated by seminar participants as recorded in Appendix B. 1 want here to

express my personal thanks and appreciation -to each seminar participant.

- Without .exception, each made valuable contributions to the contents of this

- . L}

monograph. _ ; . -

the very great assistance given me by OE’s
AMERICA RESEARCH ASSOCIATES. The.
‘contributions of Dr. William Me , Southem Illinois University-Edwardsville
{who served as consultant to INTE ERICA) in supplyirig me with process
" notes’ for each of these seminars was invaluable. So, too, was the fine
organizational and logistical work performed by Dr. Brady Fletcher and Ms.
Odie Esparza of the INTERAMERICA staff. Without their help, this document

. Finally, 1 want to acknowledge
contractor faor this project; IN

could not have been produced. . .
- _ . .
. Kenneth B. Hoyt, Director
: IR Office of Career Education -
. ' | - U.S. Office of Education
. L 4
>
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Introduction .

— = The—term_*collaboration;* when applied to American education , is defined

*" . here as a process involving shared commitment, responsibility, and authority
‘between the formal system of education and various segments of the broader
cotmunity for meeting identified learner needs. The basic assumptions

{nherent in the concept of collaboration include:

* 1.

The term ‘*‘education™ includes much more than “schooling.”” Many
learning opportunities for students exist in the broader community over
and beyond those found in the formal system of *“‘schooling."

It would be inefficient to try and impossible to succeed in an attempt to

.incorporate all community learning resouices for students within *the

formai system of education; i.e., “'schooling.”

The educational needs of today’s students cannot be adequately met by
the formal system of education alone. To meet thesé needs demands that
the-leaming resources of the broader community also be utilized.

The prime concern must center around the extent to which learner needs
ar¢ met, not on which aspect of the community receives *‘credit” for
meeting them. “ \

Learners will profit most if various ykinds of community learning
résources are coordinated with those of the formal education system in
ways that enhance and expand the variety and quality of fearning
oppPortunities for each individual.

Various forms of community learning resources can best help learners if

they join forces, rather than compete, with the formal system of

education. Our common concern for students should be sufficient
mot_ivation for doing so.

These assumptions hold implications for educational change, and for
changing relatjonships between the formal education system and the broader
community, that extend far beyond career education.! To those who embrace
the concept of collaboration, career education can be viewed as a vehicle for

. use in implementing that concept. To career education advocates, the concept

—-——__—-\__—

?A' 890d example of such implications can be seen i;l, the Cultural Education

* Collaborative of Boston, Massachusetts that, involves the use of such community learning
resOUICEs as museums. art galleries, and the theatre to supflement student learning in
understanding apd appreciating music, art, and culture. ' -

l-
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4

of collaboration is s basic, bedrock necessity required for the ssccess of career
education. Stated another way, the concept of collaboration could be endorsed
and implemented in American education without necessarily gndorsing career
education. Careér education, on’the other hand. cannot be truly implemented

-

until and unless the concept of collaboration is accepted.

= Of all the implications for basic educational change ‘inherent in career
education, none looms larger than implications related to the concept of

.collaboration. This monograph discusses the conceépt of collaboration as it

applies to career education. Readers should be aware of further implications
for edugational change as they read this monograph. -

One further preliminary point must be made: namely, to recognize the need
for learning resources over and beyond those available: through the formal -
education system is, in no way, an indictment of the education system itself.
On the contrary, the concept of collaboration rests on a basic sense of
confidence and trust in the past, present, and future contributions ‘of the
formal education system. It ‘seeks to  strengthen, not to weaken, the
effectiveness of the system.

L 3

Learner Outcomes for Collaboration in Career Education -

Why is collaboration needed? What is collaboration in career education
expected to accomplish? It is essential that jnitial answers to questions such as
these be given in terms of learner outcomes. First priority must be placed on
benefits accruing to students as a result of a community collaborative effort
with the formal education system. '

Students exposed to adult workers, other than educators;r and to the
physical resources of. the occupational society itself, can, if this effort is carried .
out in a proper ancl appropriate manner, be expected to receive the following
benefits: : - ’

o
-

. L
1. A better understanding of the interdependefice of occupations.

.’ * - . -

2. A more diversified set of opportunities for caregr exploration.™
LT i , . ¢

3. Improved attitudes toward work as a valuable part of society. .

- 4. A better understanding and app;eciation of relationships betweens.work
and total lifestyle patterns. '

r - N

S. Improved abﬂity to communicate effectively with adult worky{. )

6. An increased motivation to learn subject matter taught in schools.

. ) 2‘- » g
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37. A more complete and realistic .underst!gilng of hpw a business

organization operates. .

8. An increased understanding and appreciation of the private enterprisc

* abilities relate to the community's need for workers.

- 7 .
t10. 1 better understanding .0of the concept of competition in the labor
market and stimulation to compete for jobs in the labor market. ‘

-~

11. A better understanding of the variety of career paths followed by adult
workers during their working life.

12. An opportunity to uUse adult workers as role models for career
decisionmaking. '

In each of these ways, students who have been exposed to a collaborative

career education effort can be expected to benefit more than students who-

have_ not. When these 12 student benefits are viewed in a global perspective, it
can be seen that, basically, they amount to: (a) an increased realism regarding
understanding of the occupational society; and (b) an increased motivation to
prepare for and participate actively in the occupational society.

Hopefully,‘few will argue that such benefits are not desirable ones to seek
for students. Many more are apt to contend that such benefits can and do

accrue to students now through the efforts of educators alone and that a.

community collaborative effort is unnecessary in order for this to happen. The
basic contention here is that the quality of such benefits &in be greatly
improved through a collaborative’ effort. While yet to be proven through
experimental investigation, this contention is certainl)’ susceptible to testing
through research.
. L .

Process OQutcomes for Collaboration in Career Education

Ideally, one would think that the need to provide students the kinds of
benefits listed above should serve as sufficient motivation for both educators
and members of the business/labor/industry community to work togetherin a
_collaborative career education effort. Unfortunately, in the ‘‘real world,” the
prospects of such student benefits must, for many, be coupled with an answer
to the “What’s in it for me?” type of question. Here, a brief summary of
advantages of collaboration in career education for both educators and for the
businesg/labor/industry’ community will be presented. -

3 S . ,

-

9. A better understanding of -ways in which their personal skilis 'and D
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A community collaborptive career eduu‘tlon lﬂ'ort can be expected to
provide the following pote:(

tial benefits to educators:

Ihcreased efl‘ectlveneu of students In making the tnmltion from school
to work may result in greater communlty support for education

iy

. Working with the community can help education botter und\r:tmd and

respond to community needs.

A collaborative cateer education effort can help members of the broader
community gain a greﬁer understanding and appreclation of the
problems educators face. i

. A collaborative career education effort can increase public under-

sianding acceptance, and endorsement of the goals of education.

- -

increase its effectiveness without asking for large budget increases.

. Increased undetstanding of the 'occupatnonnlxsoc':iety gained_ through a_

collaborative effort will provide educators with knowledge and insights
useful in better motivating students to learn.

. The use of community -resources.-throug.h a collaborative career

education_effort, can provide varigty in the teaching/learning process

thus making teaching more meaningful to teachers-and leaming more’

meaningful to students.

. A community collaborative career education effort can provide.those
educators desiring to become employed in the busine,\sllabor/mdixstry _

community with knowledge and contacts that will be helpful to them:.
/

\

A community collaborative career education effort can be expected tb

provide the following potential beneﬁts to the business/laborlindustry com--

munity:

1.

il

A reduction in alienation of educators toward the nature and goals of the
business/labor/industry community.

. An increase in the quality of youth seelung to enter the occupational
society .~ . ¥

. Public relations benefits through helping both educators and students

better understand the social need and desirability for your business.

4 ~

- 9

. Using community resources in a collaborative effort can help edpcaticﬁ: g

\

3\
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4. Opportunities for the budmu/hbc"rllndunr;‘ community to tell its side
of the story without the message being “fllitered” through educators who
themasslves do not understand the private enterprise system.

-

5. 'ﬂn potential cost benefit—ratios resulting from prospects of fower

N

Collaboration in Career Education: The Two Basic Problems

school-allenated youth, unemployed dropouts. maintenance costs for
juvenii® delinquents, etc. makes a collaborative career education effort a

3ood investment for business and industry.

6. A career education collaborative effort is a good means of encouraging
. volunteerism aimed at betteﬂng lifestyles of employees.

“7. A collaborative career education effort can help a given business get its
message across to teachers and students whereas, without this, difficul-

ties in gaining entrance to schools are oftqﬁ encountered.-

8. Youth are future voters, stockholders, and employees. Its good business
to pay attention to them.

9. A collaborative carcer education effort makes the expertise of educators
available to industry for su¢ch purposes as:

Assisting in career planning program efforts

Developing intermnal career paths for employeces

Recruiting youth to meet EEO and afﬂnnativc action needs
Sharing new educational technology

Providing lifelong education programs for employees

or

oo

There is, of course, no automatic assurance that any of these potential
benefits will accrue to either education or to the business/labor/industry
community, Realization of these potential benefits will depend heavily on the
amount of expertise, the variety of resources, and the degree to all
parties involved are willing to trust, respect, and utilize the expertise of others.
More than anything, it will depend on the extent to which educators and
members of the broader community are willing o dedicate themselvies to
attaming the tearmer outcomes~of collaboration outlined in the preceding
section. As with most other societal problems, those who gain most wlll be

those who:give most. .

f -

.'l','he preceding discussion has, hopefully, set the stage for identifying the
two major problems to be solved if a successful career education collaborative

L] . %



offort is to take place. Here. both problems will be identified and bmny‘
discussed. Succeeding portions of this monograph will expand on portions of

each. . .
Problem 1: To what extent.is pbeting the 1 of education as preparation
' for work & responsibility of the busirwss/lsbor. community? From an

idealistic standpoint, career education advocates, in documents such as the OF
monograph A PRIMER FOR CAREER EDUCATION, have contended that the
business/labor/industry community musj/Accept part ol the respomibtlityffnr
preparing youth for work in today's sm?w. Such documents have sought to
‘make sure thé@business/labor/industry cotmnunity receives some of the credit if
this goal is reached and some of thy blame (f it isn't. This kind of carecer
education idealism hasn't, to date, been widely accepted by the business/labor/
industry community. It has, in fact, often heon reslsteg and rdected.

The arguments of those business/labor/industry pels(;ns rejecting the career
edutation “idealistic’* posifion seem to run like this:

“Preparing youth for work is the responsibility of the formal education
system. The business/labor industry community has a vital interest in the
success of education in meeting this. responsibility. Much criticism is due
education now because of its lack of willingness and/or ability to adequately
prepare youth for productive. employment? The business/labpr/industry
community is willing to help education meet its responsibilities here but the
responsibility itself remains with the education system, not with the
business/labor/industry community. If education desires this help, it must
tell the business/labor/industry community exactly what.it wants it to do,
for Q_ow long. andwat what cost. The business/labor/industry community will
thed be able to respond in a specific fashion.” - ‘
[

The problem here, of course, is part of the more generic ps blem faced by
the Basiness/labor industry community today in meeting whit some have
called the “‘sucial responsibility of the private sector.” The extent to which
such responsibility is accepted will obviously influence such basic factors as
corporate profits, dends to stockholders. and. in the case of public utilities.
rate justification state ts made to regulatory bodies. That is, acceptance of
such responsibility involves spénding money. Such decisions obviously must be
made at the highest levels of management. Part of the-operational problem
facing those who wish to implement collaboration in career education is that,
at such top levels, the ¥rm “career education™ has not yet generally surfaced.
(The most nsuble exception to this generalization is found in the General
Motors Corporation where a curpbra}c policy on greer education is iIn

existence.) . ’

\ 6
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Dues the hmlnru/luhm/l;ulmlry vaonmmunity  really have a “social con:
wience? Educators atjending the thice semunars on which the contents of this
mopograph  are based tertded 10 unswer ghis question, g T Seminar
participants from the business/labor /uslusiry comggunity  tended” to answer
“"Yes." Seminar participants secmed to agree that, of «Ollghorarion ivolving
TOUN acceplditc® O responsibiliiyv is 1o occur at the conunmuniiy Tevel, Tt may
very well have to be initiated by coopengtion between top excoutives from the
business/labor7industty connmunity and trom education at the national and/or
tederal level. T is obvious that, to date, this has not yet occurnied. Theretore, it
renuains in doubt whether or not this mapot problem will be solved.

f v

‘ Problem 2 To what extent are educators willing to share responsibility and
authority for preparing students for work with the business/labor/industry
community? bducatons have. in general, appeated $o accept the concept of
collaboration phitosophically but not operationally . The gencral attitude seems
to be expressed in statements such as these

“We an cducation badly need the help and. assistance of the broader
comimunity an prepanng vouth tor work . We are grate ful ;mq appreciative
when the buunessabor/industry . commupity s wildng (o open up its
tacitittes and provide some of 1ts personnel to help Ais with thas task . All
basic policy decisions, howgver, must renun wathh the local board of
ceducation. We are walhing to histen to advice and suggesnons from the |
business/labor tudustry conumunity . but we are not wilhng to allow them to
p.l_rl:upalc as policvimahkers ’

L4

3 -

Twa important poants imade by parnapants in the third seminar, must be
considered here, nameld. (a) “Policymaking™ must be considéred at both the”
philosophical and at operational lexels . and (b) there is a diffgence in meaning
between the'terms “pastictpating in policymaking”™ and “maRing policy.”

-
.

- No senmnar member arpued i favor ot taking responsibility for makimg the
Kirtds of broad, philosophical hnllucs that determine the goals, putposct, and
basic structure ot cducation away from local boards of education. School
board members have an anescapable fegal Aobligation to make such policies.
-Educators employed by school Qpards are obligated to administer school board
policies. In doing so, however, those fesponsible for implementing school board
- policy are themselves faced with making operational policies. Such operationa}
policies_ are -increasingly based on expertise required for attaining specific
(/ Icarnc?“uunmcs as we move from the level of the superintendent of schools to
the level of the classroom teachér. The making of operational policy permeates
the entire cducation system. It is both influenced by and influences broad
ph:lusophu.nrpuhucs made by school boards.

-
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At the program level, there are ‘'many “operationgl policies that cquld aid,
should be made utilizing the joint expertise of educatort and of participants} -
from. the broader community. E_.xa:mﬁleg of ,sdch operational policy questions .
include: (a) Should work experience for students be paid or unpaid? (b) What .

| should youth see when they make aplant visi;‘.’ (c).Should work experience be j&-
Y productive /for employeis?-(d) What should youth know ‘abotit. the way a -
..« compgny O tes? and (e) In what ways are subjects taught in sc ools related
. ~. to 'tisks 'empldyge&-ﬁg-e"'performing?- Urftil” and unless the business/labor/ .

_.industry gommunity - participate® actively ‘with educators i answering such *
operational policymaking questiens, they..can{‘in no way, be held accpuntnble
- for . results obtained from applicagion of .such policies in a career education
' “effort. Without joint accountability, cdHaboration does not truly exist. |
' b S S o, ; . Y o
| Wjgse, no hard, clear distinctions‘to be universaily applied
.” between what is *‘opérational” policy™ and “philosophical policy.”. Distincfions
- are made at’ the-loc#lleve} depending on’ the composition of the scﬁdpl'baird,
“ : the qualities of educators, anrd the degree of trust and confidence placed in
. educators by. school bodrd members. Similarly, no clear or hard liges can be -
. drawn between‘“‘participating in-policymaking” and “making policy?”” School
" .. 'board policies areflexible; rather than rigid, in nature and are subject tp change
. - front school board meeting to school:board meeting. Community representa-
tives—especially those consjidered~ to, be community leaders—can and do
influence schael bGard politiés on a regular basis. That is not. to say such

‘o community leaders actually make-such policies because, of course, they do not.

]

-

- ﬁere ‘are, '51'

<Al

- . Seminar. members pointed out that, in_a. very real. sense, school board

- poHcies do reflect commumnity concérns in that school board members are

' A_’}”elected by and so represent the breader community. While obviously true, this
begs the question of whether or not community leaders. should seek to .
_influence schoql board members to adopt such broad philosophical policies as -
. »those that commit'_ the school system to increasing its emphasis on preparing
“students for work or the extent to which the community itself is to be

. regarded as a learning resource for students. ) -

o o | . - B
- In summary, seminar members grgued for: (a) involving the broader
‘community ' in  operational policymaking for career education; -and (b)
encouraging -the broader colmunity, to participate in actions aimed at

¥ influencing school board poligies that endorse and support career education.
\. We . turn now to suggestions of seminar participants for moving in pbsiﬁve »

directions toward ffective career education collaborative efforts.
3
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~ consensus was reached included:

o«

-

Suggestiom for Getting Started in a Community Collaboratwe Career RS

f Educat!on- Effoit

Parncipants in both the secortd and tlurd seminars spent a consnderable
amount of time.discussing the questiop of how a truly collaborative jcar
educat:on effort can be.initiated.: There was general, bz(%a(; from unani 'us
consensus, that the initiative can originate in any part 6f thg¢ community—i.e.,
that it need not always ongmate from the e tion system. This view was
championed most vigorously by educators in* the seminars. Participants from
the bqsmessﬂabor/mdustry communtity tended to feel it preferable, if not-

~essential, that the initiative should come from the education system A

summary of other steps essential in starting such an effort on wifich apparent

. [) i
, L% ;
l. Secure agreement among both educators and leaders from the business/
" labor/industry community that preparing students for work is a
community responsnbnlnty extendmg beyond the edu}atlon system 1tself

rd -

2. Identify a]l possible commumty resources that mlght be brought t9 bear

-on solving the problem. | s

o

3. Ask the education system to. coordmate its internal reseurces in ways

that specify the kinds and amount of help needed from the broader
community. ) — s _

4. Arnve at some common understandmgs regarding conditions (xncludmg

restrictions) under which various segments of:the community can and

should work together.

v

5. Formulate an initial action ‘plan calling for speéific roles and functions
for various segments of the community. :

6. Either utilize,a C8&mmunity Career Education Action Council-establishéa
by the local board of education or establish a Community Education/
Work Council and charge that body with responsnbthty for estabhshing

- and implementing operational pO]lCleS for the action plan.

) 7 Appoint one person responsible for implementing the plan—preferably,
but noflt necessarily; someone from the education system.

8. Put the plan into operation.

' 9. Evaluate the effectiveness of the effort report back to all- partxcxpants,
and revise the plan accordingly. - ¥

-

. 14_
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Obviously, it is much easier to.fqrmul_atgr"h.iist of &ction steps than it isto
follow through. The next several sectiops sumrgarize recommendations of -
' seminar participgms with reference to several of theSe action steps.

~ e S2 _ - . i . .
uri}ig Community Commitment for a Collaborative Career o
Education l_-:[fort / v . . o o L.

The prime b.e%@nmng _point,"em'phasized.by participants in both the second
education system and the brofder coqmunity see ds: (a) very imporiant; (b)

"and third seminars; mus®be identification of a yopth problem that both the

one they can help solve; and (3 one for which they have some definite

responsibility. This general/principle was seen as appropriate to any’ education/

community collaborative gffort. Exarr’np'l"ézs of possible problems mentioned by
pafticipants that ‘mighty ossibly form the basis for such efforts include: (1)

figrant youth in thg/¢ommunity; (2) eut-of-school, out-of-work youth; 3

youth use’of drugs; {4) stereotyping as a community influence; (5) youth need

-~ for citizenshi'p“dev;elopment; and, of course, (6).youth need to prepare for and
actually enter the occupational society. ‘ ' '

-

* Of such pdssiblé probleras, participants generally felt strongly that the
problem of, “Needed Changes in Educatiorni as Preparation for Work™ was one

that could, perhaps, most easily be used to generate a community/education

_ collaborative “effort. Such a problem topic would, in addition to career
education, obviously include both vocational ediuication and such programs as

the Youth Employment and D_E“monstratidn Projects 'Aét of 1977 (YEDPA). In

spite of the fact that such aproblem topic would necessitate considerable time
to” explain differences between caréer education and vocational education,
participants ‘seemed generaﬂ}’?;#ogagreg: this would be preferable to attempting

' ‘to use “‘care€feducation” asa {_toﬁic area by itself.

Early involvement of the ‘“thought leaders™ 'in the comynunity was
considered to be essential by seminar participants. Rists of such “thought
leaders” are kept by such persons as the'superintenden%f schools, the mayor,
and “the head of the local Chamber -of Commerce. An

community input into setting initial priorities for collaboration. This is not to

| ; arly meeting of such
 “thought leaders™ called by one of them will allow the-businessflabor/industry:

say that such a meeting can move quickly to identify the problem, the available -

community resources,” or a beginning implementation.strategy. On the

3

contrary, participants seemed to agree that this “t'.ho{fght leader™ activity may

involve a series of meetings lasting up to two years in duration. The result,
however, is considered well worth ‘the investment of time.in that it will- have
included all key - segments of the commmiity- in settihg priorities. for

’

collaboration and gaining ‘commitment to a collaborative effort. There ‘was

< .

good agreement that such a“process is much preferable to any *“‘canned pl;in_;’.’-

—— T
. g
. .
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that the superintendent df schools might bring to any partlcular segments of
the community for consigeration. The potential danger of the “canned plan”
approach was especnally phasized in terms of the need to involve members °
of the minority communi Yin establishing initial plans for collaboration.

In omre_of the seminays, a strong ‘argument_was made for the need to have
some more broadly b sed organizational entlty with an expertise -and
commitment to promotifjg community collaborative career education efferts at
the local level. Such ap agency could provide both the :stimulus and the
technical assistance requjred to botl&speed up and increase the effectiveness of
community ' collabdratiye career education efforts. This concept is “well
illustrated by “current operations of the California Industry Education Council
that, operating out of c¢ntral State headquarters, has stimulatell and assisted in
the creation of commufity collaborative mdustry/educatxon councils of many
California communitieg. Likewise, this concept,can be seen in activities of the
.National ' Association fior Industry-Education Cooperation that has helped to
establish and continges. to provide assistance to approxxmately S0 local
councils in various parts of the country. The current operatiohs of the National
" Manpower Institute n providing technical assistance to 20 localseducationy
work councils is yet a third illustration ‘of this concept in action. Certainly,
- there is' a strong point to be made for estz{bhshlng some mechanism at the State
and/or national level/that can assist local communities in such efforts.

Fmally,_q,partmxpants seemed to’ agree that the estabhshmen‘t of lpcal
community ' career ‘education collaborative efforts will be enhanced and made
more effective if a strong leadership effort is present at the State level mvolvmg
the Chief State School Officer and State. leaders from the business/labor/
industry’ community. It was noted that while, in some States, such strong State

leadership is already . present, it appears v1rtually nonexistent at the present
time in other States. e

' In summary, participants seemed to pe in general agreement on the |
following basic principles with respect to securing community commitment for
collaborative relationships with the educ_ation- system: . :

»
L]

-

i. The process of collaboration can be applied to any problem for ‘which
the education system and the broader community share common

_ concerns, expertxse and resources.

-

2. Collaboratlve efforts are likely to be more successful if limited to a
‘particular identified problem. Once the collaborative process has evolved
thropgh attackmg a parncular problem, it can be applied to other

aprob ems.
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3. The problem of} prepasing youth for work is a particularly appropriate
" one for use in initiating collaborative ‘efforts at this point in time. This.
problem. should be identified as extending beyond career educdtion to
‘include both vocational education and the new YEDPA legislation.

~ 4. The process of problem identification and possible resources for éolving
the problem should@termined by broad commugity involvement,
not simply presented to the community by the education system. '

f
Operational Implications of Commitment “From the Top™ to Collaboration

) ‘Participants were generally agreed that community collaborative efforts in -
s career education must begin with commitment from top tommunity eaders—

. -including those of -both leading community organizations and from -top
management of business and industrial firms 'in the community. They wére
quick to point out, however, that securing such commitment is’of little value

unless it includes provisions for. encouraging collaborative career education

* " actions at the operational level. . ' o </

In terms of individual business/industry settings, this means provilding those
at plant sites both with the expertise for engaging in collaborative career
education efforts and credit for doing so.. If the president of a company
instructs his/het employees to p‘agsi,cibate in collaborative ' career jeducation
-efforts, some provision -must be méde for giving them credit when they do so. °
Unless employee accountability extends beyond simply production quotas to
include participation in career éducat,zli collaborative efforts, it is unlikely -~
‘that, at the plant site level, much effective action will ‘take place. )

In the .casé of ceémmunity organizations such as the local Chamber o
Commerce, K&f¥y Club, NAB office, etc., collaboration must be sought in
“ways that take into account ‘existing restrictions’ that prevent some -such

= organizations from operating under the direction of some kind of corhimunity
'coordinating collaborative mechanism. It was pointed out that the charters of
‘many such community organizations prevent them ‘from agreeing to such _
arrangemeénts in ways analogous: to the need of local school boards to maintain /

\auto'n'_omy in formulating school board pdlicy. While such resources may be:

added together to make a total community dollaborative effort, they cannot be -
combined. Participants seemed to be in general agreement that coordination,
rather than amalgamation, of such community organizations should represent
the ultimate goal of & community collaborative career education effort. ,

[ ]
- - . .
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.g‘!nternal Collabontion in Edncahon. A Prerequmte for Commumty :
Collabotation. .U e e

>
L

Participants in all three seminars; agreed strongly that ‘career education is a.
concept designed to permeate all existing educational programs rather than a

‘new

program to be added to all others: The classgbom teacher, therefore,

becomes the key person within the education. system for implementing
collaborative career education efforts. The three major problems identified by
- participants here were: (a) motivating teachers to use community resources; (b)
helping teachers learn about the buginess/labor/industry community "as a
resource; and (c) helping teachers express the need for collaborative assistance
in a clear scope and fashmn Each of these -problems deserves brief discussion. -

— - | L~ -

The foilowmg represent suggestlons from participants in the third minar
for rno?vatmg teachers to partnclpate in a collahorative career educatlon effort:

- to obtain. - ‘ : | LAl

-

a policy exists, teacher partlcnpatlon in career educatigft wﬂl_be

o - =

-

Encourage the schoo] superintendent to visit schools with gn eXpressed-
goal of looking for career education in th; classroom.

encourage building principals to announce and casry out their
to visit classrooms for purposes of observing teacher career education.
efforts. Such actions on the part of school admu‘ustrators will encourage

. teachers to act. -

pe

-

Encourage teachers and students who are engagmg in career education to
~ share ' their exper:ences with other teachers. Their Qosulveness and

enthusiasm may “rub off.”

il "

I a " . 2

- : ‘
Use parents and persons from the business/labor/industry community to

encourage teachers to engage in career education. When teachers see such
persons will give them credit f'or career education efforts, they may get
mvolG_ed w

L~
-

Hold teachers accountable for career education léarner outcomes in

evaluation of teacher performance Unless this is done, career educatior”

“holds little hope of truly becoming a vehicle for basic: educational
change. THIS 1IS. THE MOST CRUCIAL STEP THAT ‘COULD BE

TAKEN. '

” - . \

. . " )
. - - _ !
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.6. Make teachers aware, especially in large urban areas, of problems
currently created by large numbers of cut-of-school, out-of-work youth.
. cl-lelg} teachers see how a career education emphasis may assist in reducing
dropouts. _ | ot o

Participants -agreed that good teachers will not need any of these *‘anxiety
producing” mechanisms in order to engage in career education—i.e., they will
do it voluntarily because they see fheir students need them to do so. They also
agreed that, for.the truly mediocre teacher, even the use of all of these

-

“anxiety producing” mechanisms will:probably no, result in mucz;chang'e. At

the same time, they felt the use of such mechanisms will effective
mdany t’eacher; to enga'ge in collabomative career education efforts who, without
them, might not do so. . - : .

-

It was recognized that a n'lgjor,reason many teachgrs don’t make greater use

- - . - . Fl
_ of the business/labor/industry community as a collaborative resource for career

education is that they-know too little about that community. Among the
positive suggestions for helping teachers learn sore-about the world to work
outside of education, the following were made(b :

.1. Encourage teachers to participate in NAI arﬁ‘f@b;ral Electric Career
I Guidande Institutes. Both werg considered valuable participarits.
2. Establish training‘ p‘rogram's for teachers similar §o those uséd by NAB
' and General Electric. The Key elethents are the quality of the training

effort and finding some means to reward teachers for participating
through giving them money and/or academic credit. Academic credit has

-

minimal appeal to tenured teachers—and more and more teachers have

tenure today. P .

/ o . . .
3. Provide "two- to tl;?](cl{y “work sabbaticals™ for “teachers under
bstitute teachers take their place while they visit

arrangements where \
sites in the business/labor/industry community.
N , ' ‘ '
4. Where school board pelicy calls for #ll school administrators to spend
7 _*X” number of days per year in actual classroom -‘teaching, use this
arrangement to allow teachers to visit sites in the ‘business/labor/industry
community. ' ' a e
Si)_ljée .a *job fair” travglé]ng van containing materials 'dcacr'rbing '_tl{e
usiness/labor/industry munity. When that van is at a particular
school, set aside time for teachers to study the materials it contains in

much to learn from the contents of the “‘job -fair” van as do their
. students. . o .

14 -
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addition to encouraging student use of such materials. Teachers have as-
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6. Use a_*most motivated for careef\education" approach. that asks
principals to pick the *“modst motivated®\ teacher from each building.
Provide these teachers with 10.weeks of training, two hours per week” on
how to use community resources fOr caceer education. Send them back
1o their building as the *‘career education building Tepresentative” and
charge them with responsibility for showing other teachers'how to use
- €COmMmunity resources. g ‘ ot

_ . _
7. Encourage local teacher associatidns to make “career education™ a

priority for inservice educatién. If such associations will endorse “using
. ¢Ommunity resources for career educatlon™ specifically, it will be
reffectjve. . .

~
F . -

* It is important to point out that each of the above suggestions represerits a
practice currently in use in one or more K-12 school districts, not theoretical

“good ideas > While many more examples coul ot;viously be generated, these

should serve 35 examples of what ¢an be and is b, ing done now:
; |
The mogt difficult challenge for internal career education collaboration
within educatjon obviously lies in the willingness and ability of educaters, to
spefffy 2 scope and sequence frampework for utilizing community resources.
Participants in the first two seminars from the business/labor/industry
community made it clear that they exp%lucators to say what they want
community resource persons to do, for howk/ong, and at what cost. These
- participants expressed considegable reluctance, 'with respect to either their right
or their ability to assist educators in' the scope and sequencing aspects of
“collaboration_ - . * '

+ Those loca] career education coordinators serving ds participants in the third
se{lﬁnaf seemed to have no difficulty in accepting this challenge. The general
respozﬁe they gave encompassed two basic principles: (2) the scope and
sequerncing effort should be built around the_cagger development pgocess—i.e.,

beginning with career awareness in the elementary school through career -

exploration to-career planning and career decisionmaking‘z_ and (b) requests to
resource persons should be formulated on a *need to know” basis rather than
general process objectives. For  example, they recommended against making a
general request for help to students in **career planning®and decisiontnaking’”
because of a fear that attempts to meet such a broadﬂequest might simply
result in recruiting efforts on the part of the busincss/labor/industry
community. On the other hand, they pave, as examples of specific regu¢s’ts
they might mgke, such things as: '

1. Helping 11th graders learn how to .construct a job resume. .
2. Helping 12th graders learn how to apply for a}ob.

15
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3. Helping junior high school social studies teachers learn basi¢’concepts of

. the private enterprise systeni} that should be incotporated into their

c/urriculum. S _
4. Arranging field trips for eleméntary school students with different kinds

of experiences planned depentﬁng on whether the purp(;se of the field
trip was one of the following: - .

a. Understanding the social contributions of the industry visited.
"b. Understanding the concept of interdef’e.{ldencx of workers.

c. Understanding how workers .use basic academic skills in their work,
- etc, ' ' '

Finally, pafticipants in the t.hird ;eminar emphasized that requests made to
the business/labor/industry community for collaborative efforts aimed at
increasing academic achievement of students should be put in the form of

.“competencies’ rather than “literacy.” That is, they considered it much more

appropriate ‘to seek assistance in the task of “helping students learn how to
read tHe telephone directory™ than if assistance were sought in helping stu

.simply learn to read. They felt.strongly that the clearest way in which

commuanity resource persons could ‘help youth see th® career implications of
what they are asked to learn is if those things to be learned are staged in the
form of functional competencies to be acquired rather than in*the form of
cognitive content. ' o

Sustaining a Collaborative Effort: The Community Education/Work Council

How do partners maintain a “marriage™ after the “honeymoon’ is over?
Participants in all"three seminars recognized and addressed this problem at

‘length in terms of community collaborative career education efforts. An

answer common to all three seminars was that it is essential to establish some

kind of community education/work council on a permanent operating basis. .

The controversy present was whether that council should be a part of the

education System or an.independent agency responsible to- neither the.
fnmunity—i.e., a :

education system -nor to the business/labor/industry
“middleman”™ or “broker” whose main mission is b
working relationships between these two segment

ging about better

Those arguing for_'rnal'ting"t.he education/wbrk council an agency established
under the authority of the local board of education emphasized that such an
arrangement would: : . - -

1. ‘Assume hard education dollars on a continuing basis. Without a hard line

education budget item, the business/labor/industry community cannot
count on the permancy of education’s commitment to a collaborative-

career education effort,
. . \ .

-
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If the Council is created by. and reports to the board of education, it has

a far greater chance of influencing school board policy ,if it-operated
as a commumtywlcy mdependent of the board of ed on

If established by board of educatlon action 'chancgs are .gnhanced that
‘physical facilitiés (such as currently empty elc adntary school bmldmgs)
wﬂl be made a ble to ‘howgse the council. -

“ . .
A ' unity career education coordinator employed by the.board of
qducation can w?k most effectively with an education/work council if
it, too, operates Under the authority of the board of education.

Because the education/work council is established by the board of
education in no way prevents it from Teceiving parf—or even a
majority—of its operating funds from the business/labog/industry com-
munity. : .- : :

- E 3

L

Those 7 arguing for making the education/work council an independem

community agency emphasxzed that such an arrangement would: _

1.

2.

5.

N L

-

Establish a non-threatenmg forum not ow_nedg” by any single segmernit of
the community. _ . -

Allow a wide variety of community elements to “chip in” to supporting
the Council and so feel they are parnc:panr& not just cooperating,

members.

. v i ) -
Allow the Council to remain problem/solution ‘oriented and not tied to
my\g_uﬁcular program operating exther within the educanon system or

in the broader ?rnmumty. . /

-

Avoxd any danger of standing with any of the collaboratmg participants
agairist another of the collaborating agencies.

Maximize the number and variety of pon-school based. youth serving
agencies in the community who are included as ntfembers of the council.

. ' y - oy
Those from both “sides’\’\}grced that it is better to call the agency a
*Ggmmunity Education/Work Council” than to call it 4 “Community Career
Educanon Council” beécause of the fact that the former term would include,

both:

vocational education and such commumty education/work efforts as

those represented by the new YEDPA legislation and by exlstmg commumty
based orgamzanons : . ‘
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It is obvious that those on both *sides™ have strong points in their favor. No
a_tterrr:‘@é made here to say that one is right and the other wrong..Rather, this
should Be a decision made by each community depending on all existing
commuglty factor can be expected that, in sgme communities, an
education/work council eratingsundér the authority of the local board of
education may be the bed{ possible direction to take while, in another
community, the -most feasihle thing to do is to establish -an_independent
community eddcatiohy council. It is a basic decision that-must be made if
a community collaborative career education effort is to be put on apermanent
basis. / - :

S YN . ‘_//.:\_ - Py
Sustaining a Collaborative Effort: The Position of Collaboration Coordinator

There appeared to be almost universal agreement that at least one person
must be employed to wqrk with the community education/work council on a
fulltime, continuing basis if a sustaining community collaborative career
education effort is to result. Such a person was seen as needed to perform the
following functions:

-

. To coordinate and bring together (a) school resources and (b) com-
munity resources-sO that there exists true coordination both within the
e?ucation system and within the broader community.

\-.
2. To coordinate the “coordinated” education system and broader com-

' munity so thgt “super-coordination '» exists between these two eoordi-
nated™ elements. v )

+ 3. To serve, in an operational way, a clearinghouse function brin
together and uti_lizin.g\lesources of both the education system and ose
of the broader commuhity : -

< 4. To:bec a creative, innovative, discoverer of new resources and ideas,

- problems, and strategies—i.e., to be more than a *‘maintenance person.’

5.. To serve as a catalyst to change through finding and using resources that
exist beyond the local community level.

6. To provide balanced information about the community to both the
education system and to members of the broader cdmmunity.

7. To engage in inservice education for both educators and for persons from
the business/@r/industry community.
L
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.. 8. To build and faci_litate trust and respect among ail. communit* partners

~ in the total career educatibn colla‘t:}prative effort. .

— -
9. To identify and highlight problems to}be- addressed by collaboration.
This is obviously an unpr?:sswe list of high .powered functions that demand
_ 7’skills—particularly process skilis—of a highly sophisticated and knowledgeable

indjvidual. To discover and told such a person,demands that consideration be
. ~given to employing Her/him in some agency.with a good salary base and an

atiractive pattern of fringe benefits. The position must be funded, either within

the education systeni, or in some community agency, on a-“hard line” basis. -

-

-

- “There was general, but far from unanimous agreement, that the person

- should come from a background in educatfon and that the ideal place to house

such a person would be within the education'system. Those voicing such
opinions argued that: (a) the expertise required for conducting inservice -
education among educators and for coordinating elements of‘the education |,

sysftemm gnake it unlikely that a “non-educator” could be successful; and (bj‘ .
\ unie ¢ education system is willing to make a permanent commitment to
such a ition, the broader community will not see it as a continuing topic of

interest. . N _

- e - SN .
While not disagreeing with these ﬁ:_neral.principles, other seminar members
pointed out that the most important qualities—interpersonal skills and
knowledge of education/work relationships—may, in some communiti¢s, be
found among persons from the business/labor/industry community, not among
educators. There did seem to be general consensus that no necessary, automatic

requirement that the person must be an educator should be imd sed.

It is important to point out that, at no point, did seminar participants speak

- of this position as something to be created at the building level within, the
education system—i.e., one position or more for each school. On the contrary, =

the position was consistently pictured in terms of the total school system and

. the total community. This is consistent with provisions in P.L. 95-207, THE

CAREER EDUCATION IMPLEMENTATION INCENTIVE ACT of 1977, that

calls for employing career education coordinators at the school district level,

but not at the buyilding level. Clearly, the seminar participants werée not

thinking in terms of the current EBCE (Experienced Based Career Education)

model that calls fqr various speg’alists at the building level. * <o

Sustaining a Collaboritive Effz:rt: Who Pays For It?

It’s always easier to find verbal than to find financial support for a concept.
No amount of verbal support can make a community collaborative career’
education effort happen unless funds are available to convert that support into

19
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concrete actions. The preceding discussion has made it clear that funds are
needed both to pay for operations of the community educan?'llwork council
and to pay for the person occupymg the position of “coordinator of
collaboration.

There seemed to be universal agreement that the local board of education
must supply at least a part of the required funds. Difficulties are apparent
’immediately. Mos? school systems today are faced with contmumg financial
problems and a host of pressures to use their limited funds in a variegy of
federally mandated ways. Since there is no legal Tequirement that education
funds be used to' pay for career education—with or without a community
collaborative effort involved—it is unrealistic pect that boards of
education in many communities will volunteer to do sb on their own. Most
K-12 school systems are currently faced witlf the necessity of initiating any
new educational priorities through realloeation of current funds, not through
asking voters to provide more funds for the school di3trict.

—

Similar hard problems were apparent to participants when they considered
implications of asking the business/labor/industry community to make a
long-term commitment to a community collaborative career education effort.
It was emphasized that the ability of the business/labor/industry.community to
support career education collaborative efforts financially must necessarily vary
with the economic hedlth of particular business/industry enterprises. It was
further pointed out that most business/industrial organizations must be
prepared to justify any expenditures to their stockholders in terms of long-run
benefits to the enterprise. Some suggested that the only way a continuing
commitment might be possible would be if there were arrangements for tax
credits to be given to businesses participating in a comsmunity collaborative
career education effort. .

-

When faced with resolvmg these problems, parnmpants pointed out that

- K-12 school - districts can expect some financial assistance if the recently

enacted P.L. 95-207—THE CAREER EDUCATION INCENTIVE ACT OF
1977 —receives appropriations. Under provisions of that law, school districts
can employ career education coordinators at the community (school district)

S’level even though they cahnot do so at the building level. In addition, funds

*,.

~

from this law may be used to support community collaborative career

.- education efforts. While hopeful that such funds will becorfe available, seminar

participants generally agreed that the community “*thought leaders™ referred to
earlier should encourage local boards of education to allocate part of the funds
required .to implement a community collaborative career education effort by
using their current school budget. At the same time, participants suggested that
a “community chest™ approach, involving annual contributions from the
busxness/labor/mdustry community m:ght be generated to help pay the
necessary costs.

b }
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A key question related m‘f’mancing is' whether or not the person employed
by the K-12 school district as “Coordinator of Career Education™ should also
assume duties as ““Cammunity Collaboration Coordinrator™ (or whatever job

title may be used). While collaporative efforts are obviously an important part .
of the job of a “Coordinator of Career Education,” it is equally obvious that
implementation of career education involves much more than working only on
collaborative efforts. While this issue was not discussed in detail ring any of
the three seminars, a general assumption seemed to prevail that we are talking
..about only one position—-not about two. Similarly, there seemed to be a
~ general assumption that~ funds generated from the bus«rr(‘//labor/mdustry
Tommunity should logically be expected to be used to pay for part of the
salary of the position with the remainder Lommg from local board of education

f unds. . ‘ -

S

The Need for National/Ecderal Leadership Effort in Collaboration for -
: Career Educatjon - P ‘

v -
-
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The long-ru.n success of nationwide efforts to influence change on the Jocal

commumty level is dependent on strong policy statements of support from the
tpp. In the, case of an effort such as collaboration in career- education, this
means strong_ policy statemenis .of support from top leaders’ in business,
organized labor, and industry coupled with similar statements from national
leaders in education. Such top-level policy statements typically grow out of
multiple successful local efforts, not vice versa, Participants seemed to agree
that a sufficient number and variety of successful lpcal community collabora-
tive efforts in carcer education have now occurred so as to make the time
appropriate to seek such top- -level policy support for collaboration in career
education. . . ,

At fts roots, any such set of policy support statements from leading
business, labor, and industrial organizations must involve:

1. A d;:ep and abiding faith in the American system of formal education.

2. A convictien that, in America, a single system of education—including
both ‘public and private education—aimed at serving all of -the children of
all the people is preferred over a dual system of publically supportcd
-education that tends to create a 'E:SS division among students.

3. A recognition that, among its, Itiple goals, the American system of
education should include a strong and effect:ve emphasis on the goal of

education as preparation for work.

r
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- 4 An acknowledgernent that the goal of education as prepatation for work
- - ‘cannot be fully by American. eéducation without the active
o involvement of the private enterprise ayetem. | e

5 A commitment to devote enei'gy, resources, dnd funds required for the =
~private enterprise system to join forces with the education system in a. |
- joint effort to hgtter meet the goal of education as preparation for work.
s -
: These five- staternents form the bedrock for policy statemenits of support to :
o+ be sought from  top decision- makers in the business, ‘organized labor, and .
- industrial ‘sogments of the private enterprise system. .

It Waa further recognized that, on the education side, such strong statements
 of supposrt, are already mresent-in the policy statements a.iready adopted by
-sueh leading education associations as: - .
National Education Association ; : . . .
Council of Chief State School Officers : . S
. American Association of State Colleges and Universities . -
‘American Personnel and Guidance Association R . .
American Vocational Association . o
~ American’ Association of School Administrators © -
" National School Boards Association | B
National Congress of Parents and Teachers
- National Council of Teachers of Mathématics o
| 'National Association of Secondary School Princrpals _
—and many ‘more. In additton, the Congress has expressed its approval and', L
.. support for career education’ through the recently enacted CAREER EDUCA-:
TION INCENTIVE ACT OF 1977—P.L. 95-207—whith carries clear provisions- .~ -
for collaboration with the businessﬂabor/mdustry community The solidarity :
of support from the education -side has. yet to be ‘matched with similar
* solidarity of support, at the national level from the busmessllaborlindustry»
community
o ;o : ? B By
During the second of these. coneeptuahztfer seminass, parttcipants generated a
number 6f acfion suggestions for moving/ further toward the goal of gaining
tOp-ieve management policy support fér a- collaborative career education
effort. ong the possible mechanisms for doing so, the foliowmg were
"endo d: - ' - : :

61':‘.’ Ofﬁce of Career Educatidn— s'hogld consrder prepanng a one-page T o
brieﬁng On Gareer | educatron to bg mailed to top executives in business, ' _
]abor, and management ona quarterly basis. - '
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2. Top feaders Jdn thc business Jabor, and industry ‘communities who have
already made a commltment to career education—e.g., General Motors;
United Autoworkers, Genera] Electric, United Rubber Workers, and
~ AT&T—shbuld consider ostmg a.series of informal lincheen meetings

* for their counterparts aimjed at acquaintmg them with the concept of the
s ~ career education collabpra effort and secking their support.

3. Efforts should be increased to secure still. more statements of support
from other education associations and, especially, to encourage all
education associations to agree on the basic concepts of collaboratlon in
career educauon ' :

Y

4. Efforts shou]d be’ made to have the topic of career education placed on
the agenda for the Business Roundtable and to enlist the support of xgs
members for the career education’ collabomtlve effort.

The Secretary of HEW and/or the President of .the United States should
invite representatives from the Business Roundtable ‘to discuss the topic
of collaboration in career educatfon.

f h

6. Shert, specific statements should be prepared for leaders in business,
organized labor, and industry specifying exactly what .they should
commit their organizations to do in career education. . A

7. A strong effort should be mour;ted aimed’ specifically at seeking the
advice and support of the many segments of organized labor in defining
and ﬁnplementmg collaborative career education eff‘orts

-~

[

Most of the participants seemed to f‘eel that tlie initiative' for such efforts
should come from top levels of the Federal Government. It was pointed out to
participants that, with the Office of Career- Education being a very small part
of the U.S. Office of Education (USOE) and with USOE .being a relatively
“small pait of HEW, and with HEW bemg but one department in the Federal -
bureaucracy, it would be very difficult fo expect that thig could quickly or
easily come about. The kind of national group that is bofh willing 4nd able t0'
carry out these suggestions- was not readlly pparent’ m this seminar.

that the three seminars formlng the basis. for the contents of this monograph
were the first in a series. The 15 seminars following these were-each devoted to

-
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a &Iffor&nt 6ommunlty based organization now engaged in some kind\of career
education assistance to youth at the present time. Results from these 15
seminars will be reported in a later series of mo_nographs.

. Here, it seems essential to emphasize current resources for c'og#qra ion
"through (a) providing brief,.thumbnail descriptions of collaborative Sfforts now™
underway by community based organizations represented in the first two
seminars and (b) providing brief descriptions of current collaborative activities -
:C“ reported by participants in the third seminar.’ : :

o . - : 1
* " IPAR is an ofganization in Portland, Oregon, funded primarily-tifough, the
.- offorts of 169 business/industries in the Greater P nd area. Its bdsic - -
. - purpose is to make the community a learning labprdtory for youth througha .~

collaborative effort of business, industry, organized labor, and education. The '

. education system contributes a small portion of its budget each year. IPAR’s
Board of Directors includes representatives from education but is designed to
be broadly representative of the community. It serves both .as a clearinghouse
. for education/community cgllaborative efforts and as a stimulug and producer -

~of new ideas for even' more effective community career education collaborative
. efforts. . : ' g

OPEN DOORS is a school/industry service in New York City sponsored
primarily by the Economic Development Council that provides (a) lists of
available B/L/I speakers for schools; (b) agsistance to teachers in curriculum .
development related to e onpmic education; (c) newslefters designed to foster
comimunication and report collaborative efforts taking place between school
systems and the broader community; (d) inservice workshops for teachers in
which persons from the business/industry communily serve as instructional
staff; and (e) direct /speaker services for schools from the business/industry
community. As such, it is directly invglved in educational change as.well as in
fostering more effective collaborative efforts between education and the
- business/indiistry community. . . e .

3

- The NATIONAL ALLIANCE OF BUSINESSMEN, funded jointly by the
U.S. Department. of Labor and by private industr¥, operates 130 offices across
‘the nation as well as a national headquarters office in Washington, D.C. Its four
major programs include: (&) a youth employment program aimed primarily at

" providing summer jobs for disadvantaged youth; (b) a Youth Motivation Task

Ly ,ofganizatioﬁs described here represent only a- small Samph of those involved = %.
actively in career education. Other outstanding corporate efforts such as those of the General ‘
Electric’Company, America Cyanamid Corporstion, ‘Raytheon Corporation, ¢ not »

included here simply because it was not possible to invite representatives fég such
organizations to the seminar that formed the basis for this monograph. : o

&~
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Force that operates primari]y as a speaker’s bureau for school systems (c) a
~ College/Industry . Relations Program concentrating primatily on aulsting
. graduates from “non-mainstreamed” colleges complete effectively in the labor

. market; and (d) a Career Guidance Institutes program that provides inservice
“education in career education for teachers and counselors from K-12 school

systems. . \ - : o

" The INDUSTRY-EDUCATION COUNCIL OF CALIFORNIA is funded
primarily through contributions from Califorﬂa private enterprise. From its
headquarters in Burlingame, California, the CIEC promotes and assists in -
establishment ©f local industry-education councils in & number "of California.
communities. Operqting primarily from a “we have.problems right here in .

_River City” approach, the CIEC effort seeks to identify a major problem of .

' common interest to both the education system and to the broader community,
to discover and marshall the community resources available “for. solving the
problem, and to initiate action plans calling for collaborative activities. C,IEC

' reports that career .education is a useful vehicle in unplementing this

‘ problem/proeess approach to change

" The EXECUTWE HIGH SCHOOL INTERNSHIPS OF A.MERICA INE.,

- now headquartered in San Francisco, California, operates programs in 30 c:ties

-in 18 States at the present time. It functions, basically, on a one-to-one basis .

under arrangements whereby senior high school students with potential
executive .abilit.y are -released from school for a semester to work with
middle-management .personnel in the private sector. As an uripaid career
exploration/work experience project, students receive a full semester of credit

toward:ﬁlgh schoohgraduatlon for partm:pa’t‘mg . L ¥

THE NAT]ONAL COMMISSION ON RESOURCES FOR YOUTH founded
in 1967 by a small group of national leaders, currently assists over 1,000 Youth
Participation Programs (YPP) throughout the United States. This effort

- operates from a basic ass mpuon that youth’s ability tb participate fully and
effectively as adult cmze;}ls (including parucnpatlo ] work) will be enhanced
if, while still youth, they are provided opportunj
activities designed to help others. It def‘mss “yoyth participation’ as involving
youth in responsible, challenging action. thal meets genuine needs with

.. opportunity for planning and/or decisionfnaking af'f‘ectmg others. Participating

youth work in hospitals, mental institutions, in industry, and in schools (where
they serve as peer counselors and tutors). | . . ‘ _ ) j -

-

Fhe™: AMERICAN TELEPHOE AND TELEGRAPH COMPANY employs
approximately 300 educational repré'sentauves who direct arid encourage the
involvement of over 10,000 AT&T employees annually in working with
educators. While the total set of activities ranges over a number of instructional

-
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areas, it includes a heavy emphasis on collaborative career education efforts, It <.
is an_eoffort designed both to help education and to increase the economic
“efficiency and public image of AT&T itself. Approximately $7 million per year
are devoted to this effort. | :

| ! v .
. The UNITED AUTO WORKERS OF AMERICA employs approxjf’nately 35
Education Specialists nationwide in addition to a central education staff at
UAW headquarters in Detroit, The UAW effort is a broad one aimed at
.- improving all aspects’ of education ‘and includes a, clear emphasis on
collaborative career education efforts. The UAW w:s?é first major part of
. organized labor to-adopt an official policy stateme .defining and endorsing
career education. ) ’ - " -
The NATIONAL ASSOCIATION FOR INPUSTBY-EDUCATION -CO-
OPERATION js an organization involving members from both the business/
labor/industry community and from the formal education system. Its primary
" purpose is to bring the marketplace and the education system closer together in
a collaborative effo z Aimed primarily at encouraging’ and assisting local
commuity effoits, NAIEC currently has a network of approximately 90
chapters now operating nationwide. * ~ o ) . -
~ The GENERAL MOTORS CORPORATION was the. first major industry in
the nation to adopt a generdl corporate policy statement endorsing career
education. That corporate policy statement is currently being implemented in
121 GM plant cities across the nation. This significant career education effort is
coordinated through the efforts of the Education Relations officeyat GM
headquarters in Detroit. In addition %o this operational career educati effort,
.the GM Education Foundation—only recently established—plans to support .
other long-term career education efforts as well as other activities designed to
aid American education. '_ . : : Y '

- s

. The NATIONAL MANPOWER INSTITUTE, under.a c¢ontract from the U.S.
Department of Labor, is currently involved in improving the effectiveness of 20
“education/work councils located in specific communities throughout the
nation. These 20 communities were selected, based on a nationwide search, as
being ones either where significant efforts’ at collaboration. were -already
underway, or were just starting and showed real promise of taking hold. The
.emphasis of these education/work councils typically covers the entire goal of
‘egucati,ohn as preparation for 'work and so includes vocational education as well

" &s career education. An important part- of the NMI effort is the establishment
and operation of a national communications network aimed at helping

communities interested and involved in collaborative education/work efforts

’ ‘ . ’ . . -

'learn from each other. : RIS
A . . .

&
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In addition, the third of these seminars had, as participants, 15 persons

. currently serving as local career education coordinators or as local education/

work* council profeulonal staff persons. Each was asked to write a brief
description of their current collaborative efforts in career educatjon. Thelr

— “Itltomentrlro Teproduced here- uwritten by these participantr SRR

etc., etc. But we must lead. I don’t

-
-

Nancy-l.oaeklmp (Upper A;lington Publ_lc Schools, Ohlo):

" In Upper Arlington, we have established a Caretr Education Advisory

Council which meets bimonthly. In addition to serving in an advising
capacity; these members. complete tasks bdsed on need through ad hoc
committees / -

To date mueh collaboratlon is done on a personal basis. This role is a large
portion of my job as director and that of a few select people on my staff.
For example, I was invited to chair the Committee on Career Education for

our newly established Chamber of Commerce. I also worked very closely

with Rotary and some with Kiwanis. We are now working with G.E. Indus-

try in Education and Guidance Programs through our strong link established

with the Ohio State University. I have a staff member on the Board for Ex-

plorer Scouts, one working with NAB and one working with J unior Achieve- R

ment. .

I also work with vocational education and with community ‘education. I -

guess I haven’t begun to list all collaborative efforts. We as a district are

moving toward ‘more collab’ora’on and responding to needs of the
_ community . .

K must say that it is my personal bellef‘ and I believe that in my district, that

education is responsible for educating—we are supporters of reform, but we
must make the decisions and be held accountable for them. Schools were
established for a reason. I believe w ust have help—-reach out-—ask, beg,

t.h'Etk I have a problem with power or

turfdom I believe education has the responsnbility and must accept ite
L4

If 1am ill, I go to a physician and he may call in consultants but it is his job '

to treat me, not a lawyer or someone else.

| really can’t wnte clearly, but perhaps my d;ﬁnition of collaboration is
different than most, I'm not sure. I'm willing to work to all ends to. involve

g many, gwe them credn for doing‘but not gwmg up cpntro[ L.
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Ms. Barbata Preli (Jcﬂtnim County Public Schools, Kl.:ntuclgy):
'3 o
1. Advisory Council—15 members—all cluster representatives

A, Tasks of Subcommittees

‘'« 1. teacher inteﬂuhlpl .
2. student internships
. 3. curriculum review and input

4. community survey of resources

5. renew and input of training of schoot! staff

6. public relations—public awareness of the program-—assistance on
~ pamphlet and slides N

7, P.T.A.—collection of pictures, inc., for local school
' P.T.A.—assistance in local school survey L

. P.T.A.—joint parent orientation lpcal school
8. Jaycces-<Speakers Bureau
9. -Volunteer—recording cassettes interview of persons in jobs which
are difficult to release time to come to the classroom
' 10.. work e»perience—-students

- B.. I’arentl—Home ' , e ‘ o (

Groups of parents have participated ln 6-week, 3-hour discuuion
groups on career education

Nick Topougis (Akron Public Schools, Ohio):

Our collaborative efforts are described in the most recent manual, **Flight
Plan: Toward a Career Choice”, in much more comprehensive views than |
~ can -begin. to describe in 1% pages, however, since you asked, I'll try to
'summanze - _ .

Th_ere are several areas of collaboration that we are identified with: First,
our in-service and staff development programs bring together the best
thoughts in planning and implementing, of local career educators, university
personnel and members of the business, industry, and labor community.
~Staff development not only includes university courses but also building
level in-service, business and labor seminars and summer communities work

experienced programs. /
- JWe are presently worldng jointly in the irﬁplementation of several national
. -proggams with personnel and staff from the educational sector, Boy Scouts
o of - Amer_xca, Junior Achievement, National Alliance of Businessmen,

-
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AFL-CI10, Human Recsources Development Institute, American Socicty for
Personnel Administration, General Motors and Labor Education Advance-
ment Program under the spgusorship of our loca!l Urban Leaguc.

-

‘We have established, improved and expunded collaborative programs that

" relate to teaching career cuncepts into the subject content area with many
of our major businesses, industries and labor organizations that focuses on
economic understanding; field expericnces in career exploration as well as
awarcness. -

An organization which brings together school, businesses, industry and labor _
personnel for career education planning and implementation, is the Akron
Regional Development Board. An ARDB staff member works extreinely
close with career educators in expanding our collaborative activities. In
addition, the ARDB Business Educat’un Work Committee assists educators
to identify sources of assistance and optain ¢dmmunity resources support in .
° identified program needs. Our Labor Council provides similar assistance
with the major gpal being to increase students and-teachers’ awareness of.
organized labor’s role in the economy and society. Efforts are currently
procecding under a joint sponsorship of the career education program and
the local labor council. They include identification of speakers on topics .
related to organized labor and ldelmfylng sites for field observations of
workers. : ' .

David D. Amerman (Livonia l;ublic Schools, Michigan): - R

Collaborative Efforts Being Imnplethented. : o
Collaborative efforts to improve career education in the Livonia community
are coordinated and facilitated by the Livonia Area Industry ‘Education
Council composed of 27 representatives from business, industry, ‘labor,
government and cducation. The Council provides an arena in which joint
efforts by these community segments, aimed at providing meaningful career
. education cxpenem.es f'or youth, be ongnated and/or: facxlitated

Some éxamples of collaboration between educatlon and the business/
industry/labor/government communities are: o .

1. The Councnl serves as the yeneral advnsory committee for school
district. vocational education. and provides members for 21 craft
committees. . : - _ -

2. 600 Employees paruc:pate in the Cooperatlve Vocatlona'l Education
program, employmg 750 students. : _ .

29
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‘3. Forty buelnue Nirms provide high-level agement experiences for
60 talented high sghdol studehts who)are released from formal
T nel\oolln; for a umnter with full academic credit.

'Fwenty—denmw provide- ﬂe!d experlenw Ion atudents in training as’
doa\tll unﬂ - .

t

fEﬁ'lplo‘yment Servioe is jQintly funded by the Clty of
, the ‘Livonia Chamber of Commerce and the Livonia Public
olsr -1, holped _with, and n'{onltored by the Livonia lndustry

Loor Edn@tion Coundil. . - T - .

S, Forty ﬂﬁ teacheu and counselors are being trained under an Office .
‘ - .of Career Education contract to develap collaboratlve activities with o
‘o Ky communny resources :

7 One thouund five hundred students are participating ina thnee-year
service learning project which is attempting to demonstrate that the
spplicathn QFMI.Q and knowledge learned in the the classroom to
volunteer service to various segments of the community attitude: and

¢ increased academic achievement. .
- 8. Junlor Achievement provides locil businessmen who teach economic
and career g4ducation to# }unior high school students one hour per
week for 18 wecks

9. Fifty iocal businessmen provide paid work expenence to 100
alienated junjor high school youth.

(Dade County Public Schools Florida):

l On M ch\l’f 1977, the School Board approved a Five Year Master Plan for
‘ . the Impl ementation of Career Education. They did not approve ‘the accom-
. panying ‘budget but approved the funding of the Master Plan as a high
 priority. '

This action was the culmlnation of ten years qf collaboration—-collnboration
in the internal educational community and ‘collaboration with the external
‘community, both equally import. :

It is agreed that full lmplementatlon of this plan will come from four major R

: _ fuadlng sources: SN ~ :
'y Rctllocation of existing si:hool budp)md resources
- 2: Community resources . A o
| 3. -Staterfunds > o .
4. Federal funds ) '

‘ 30 ‘ - l
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Colhborltl(& consists of both formal apd informal levels-of involvement
and cooperation.

The formal includes: Carcer Education Advisory Committee, Coalition for
~Career Education, Chamber of Commerce Career Education Task Force, and
a Career Education Employability of Skills Advisory Committee.

The major concern is specific assignments. What can we do for effective
utilization of these community resources.

=

Carolyn Raymond (Mess Public Schools, Arizona):

The career cducation concept and its implementation as currently involved
in the Mesa Public Schools (serving over 31,000 K-12 students) has followed
initially a loosely knit approach to community career education collabora-
tion and now utilizes a more formal approach to its collaborgtion. This
community involvement no doubt came as a result through the impetus of a
town hall meeting in the late 60's which gave a mandate to the educational
system to make certain, changes in some of its Icarner outcomes. These
outcomes have now matcrialized as part of the career education concept in

the system. ' . . )

Currently, collaboration comes in many ways and its major thrust comes
from the Mesa Career Education Business-Industry Council. This council of
approximately 30 members meets monthly to serve in several ways. The
council functions under a constitution with several committecs each of

which huas formal action plans (MBO‘s) ) -

[

Initially thc council was set up to assist in the development and operation of -

a Community Resource Service. This agency: serves as a clearinghouse in

providing human resources from the community in linking the world of .

education and work. The Community Resource Service provides logistical
service to educators in such areas as: site trips, career speakers, title lectures,
vidéo tape interviews, vehicle display days, career seminars, <echnical
advisors, career observation and exploration expenses. Tne councnl assists in
recruiting and training community resources for this clearmghousc Once
this organization was establishzd, the council has become mcreasingly

involved in numerous activities including:

e conceptualization of new services for the clearinghouse agency to

7 l}ljldle -
e adyising on cursent needs of the working world and suggestions for
revising the education program of youngsters #& meet these needs

r - ’ .. . 31 . - '



® con%c::\: activities which promote concept of career education
and wnity collaboration. (i.e., cohduct bi-monthly career tours,
cooedinate a speakers bureau for PTOAPTA, service, church organiza-
‘tions, etc.) conduct community updat

“schools, arrange for media coverage of activities .
e identify current and long-range lssues and possible solutions to
edupadonlconununitfprobleqns

o sponsor specific programs in the schools (i.c., parent/adult shadows),
.building level caroer .liaisons ¢part of existing faculty), parent study
sessions, work experience programs, volunteers programs)

e Serve as trainees and plruéipmtl in staff development activities
. @ participate in steering committees, problem solving gi'o_ups. atc.

The council is the major influence on the board of education in assisting
them in establishing policy as it relates to career education. They have also
collaborated with other groups which have programs or approaches that
have as their intent the purpose of assisting youngsters in preparation for
work. ' - ‘

It was this group, for instance, which he!ped conceptualize and support the
Jequest for funds to establish a community education/work committee
“through the National Manpower Institute. The chairperson of the council
serves on this committee along with the school’s career education director.
This pommittee has as its major focus that of acting as a catalyst to link in a
collaborative way all community agencies, institutions, etc., with education
being one of these agencies which can facilitate youth in their transition
into economic adulthood. They .have linked with the National Alliance of
Businessmen in conducting leadership and career guidance institutes.
Members sérve on’the Arizona Education Business Industry Council. The
council recently has assisted the. schools in linking one of their existing
student exploration programs with the YEDPA program.

Catherine P. Hopkins (Worcester Public Schools, Massachusetts): B

 Collaboration in Worcester, .Massachusetts. is multi-leveled and multi-
faceted. The membership of the Worcester Area Career Education Consor-

tium includes the Worcester Public School Superinténdent, an Associate -

- Superintendent (R&D), and the coordinator of career education, as well as
leading business, industry, and labor people. This group is concerned with
‘support for and implementation of_ career education activities and
S B 32
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lmphmonml&n of career education activities for all school childm\ ~public,
parochial, vocational, private. It is also concerned with CETA programs,

~ youth unemployment and the chlniln. world of whrk. ,

In addlllon to thlu work-education group, col bomlon between com-
munlly and education exists from the neighborhodd **Mom and Pop™ to big
budnou to museum (e.g., Sturbridge Vlllage. Hlnory of Work Project) for

the purpom

N}

—of providing students and staff ~with first-hand knowledge and
o experience in a variety of work settings through internships, "shadow"
experiences, fleld trips, gtc;

— of assisting teachers in curriculum development in basics as well as

economic areas;

- of facilitating the development of Learning chvhy Packets and
guidance “survival” kits (job hunting, securing and maintaining
materials);

— for enchancing teacher in-service with community representatives as

instructionat staff;

.- — of providing insurance to cover children in the community engaged in
career educnlon activities; o

—-of lervlng on task forces and advisory boards related to career
education; S

e of providing updated labor and employment data;

C_of providing in-service training to staff of contiguous towns as each

initiates career education activities;
- of‘buildi,ng education relevancy in the classroom.
';Vlnecnt Troiano (New York City Board of Education):

New York City. over the years has effected a myriad of programs involving
the commumty in the educational process. In outline form:

o,

~ Career Guidance Institutes designed to give the educators an oppor-
tunity to directly experience the world of work;

[ ’
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- In-service courses tsking teachers, counntoIn. supervisors, admin.
istrators to 13 different types of work sites; .

New York Times and Gestetner which enables childron in grades 2-6,
in 198 &ooll. to design, write and produce their own publicatk{gs;

— Comprehensive math ami science program which prepares in-school
youth for pre-engineering studies. A collaborative effort involving the
Nationa! Science Foundation. Exxon, local colleges and engineering

- firms, '

—~ More than 10,000 siudents involved annually in cooperative education
programs, ., - - )

—~ Work study program with: “ municipal hoppitals, botanical gardens,
environmental projection, boy and girl scouts, and oceanographic
agencies; T

LS

— More than 45 different advisory commissions;

- Comlm;um programs bridging the gap between secondary and post-
secondary education; . . o
: - ‘
~ Thiirteenth year—pre-apprenticeship programs in six different occupa-
tional areas. e . : .
4 . . .
/ . .
The Uist is unlimited. Howe_v:c;. the broadest effort is the relationship
between the Economic Development Council, the National Alliance of
Businessmen, "the Chamber of Commerce, and the Board of Education
Agencies, namely the Center for Career and Occupational Education.
. ’ - "- "
The Economic Development Council is responsible for the success of its
program, “High School Renewal.”” Members of the *community”” assist high
schools in - effective management techniques which includes planning,
budgeting, research, followup and in establishing and attaining measurable
objectives. : -

Open Doors, .an arm of this alliance, ves toward the goals of career
education by serving as an urban economic and educational resource to
teachers, counselors, and administrators by developing curriculum materials
about commerce, industry, finance, labor, law and other aspects the
economic environment. . : . : '

- mm%w among educators, The



The collaboration is best exemplified by the project labeled ABLE: Alliance
of Buainess. Labor, and Education. This group was organized to meet the
need of collaboration by examining problem arcas, determining needs,

- -establishing priorities and se:%#ai‘ua-}eeﬂm The four immediate abjeeﬂm - -

of ABLE are: ;.

1. Improve communications throogh a clearinghouse among all relevant
community organizations;

ldentify inadequacies in the prepluuun of students for work;

)

3. Assist in the development of lnitiauvcu lo prepare students more
adequately for the world of work;

)

4. Initiate effofts to expand work exploration and preparation for
students.
2

All of the above are a smattering of the many programs presently in effect
New York City. A comprehensive list is available upon‘request.

Dean Wertz (Bloom Heights High School, lllinois):

-

The career education system operated by the “'Case™ Elemen‘tary Co-op and
Bloom High School includes collaboration of both business and industry
representatives as well as parent volunteers. Our system includes career
oriemted activities for K-3, 4-6, 7-8 in a design best suited for the classroom
teacher. In addition to the classroom materials, we send every K-8 teacher a
monthly copy of our **Carcer Factivities”” (K-3, 4-6, 7-8) including fresh
new ideas, student work sheets'and a reminder of help available from our
“Case Career Resource Center” staff. Our staff includes two _elementary
teachers-on-loan who handle (1) staff inservice and?‘fbllow-up, (2) ‘make-
and-take’ career education material sessions (3) developmeént and rewriting
of all published materials, and (4) the coordination of our ‘collaboration’
effort. They locate, schedule, and evaluate business/industry representatives
and parents who serve as classroom speakers or career day participants. .

‘Joseph W, Richards (Salt Lake City, Utah):

- -* ‘
Collaboration to Promote Career Education in Salt Lake City

The State board of education has just adopted new graduation requirements
for high school students. During the 7th and 8th grade years, each student
must plan educational goals that relate to career planning. The goals are to
be revued as needed each year as the student goes through high school: By -
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grad'uation tlme, student knows what the next steps should be to get
employment or to get addltronal postsect dary education before paid

employment L | o »
Dunng one of the four semeste‘rs of the llth or 12th grade a student nrust
become Jinvelved "in a cooperative educauon program or he/she must do
- volunteq;r work for 90 hours. The State. education agency does provide both
State and Federal funds to help finance careek and vocational education
ﬁrggrams. There is very good collaboratlon between the local and State
, feducatlon agencies. . - ' -

u———,.. - : -

*- The four local educatlon agencles "in ‘Salt Lake County ‘have collaborated _
g,fs,a' mth busmesses, mdustnes. -and commumttes to form a partnershrp to:
| prowde : - : 3

-

' -. classroom career speakers p‘\ant/ofﬁce tours and dlscussrons and
“shadowmg“ (observmg a worker-on the job); ’ :

° rntemshlps (unpa:d wo'rk) and career reference matenals o+
S A _
Dunng the - 1976-77 school year, there were 1 6~72 contracts There were

34 826 students re:?cri by t.he contracts

. ‘ Tfle lt Lake City Chamber of Commerce ‘ﬂ)oysored a Career Fair for -
elementa nd-secondary students. The local service clubs such as Rotary,

Klwams, and Llons Clubs, give their services to the schools.. '
ln Salt 1..ake Cnty, there is a good collaboration among State and local-
educators intra- and inter-district collaboration, and the collaboratlon of

-

-.DonS urr (Alma, Mlchlgan)' - ’

llaboratnon as Defined by the Gratiot Expenence

. 'Collaboration at- the K-12 leyel as experienced by the Mid- Mrc!-ugan
Community Action Council in Gratiot County, Michigar, is seen as a
_.mutlti-faceted process. The MMCAC serves as an originator, a facilitator, and
an. 1mplementer of career and economic education by functlonmg as a
llalson between four major groups. . ~

(L) Government (primarily on a county and local level)

(2) Business and industry located within the county

(3) Labor organizations in the county

(4) Education (again mostly dealing on-a county Ievet w1th six school
d:stncts) :

e

£ K " . . ‘-36-‘ ‘ P
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“There is. currently within Gratiot County aoc other established mechamsm in

the four areas mentioned set to work . with career "education, as a
multi-faceted collaborative effort. "I'herefore the MMCAC has assumed as its

role the bnngmg together of these. four areas to bridge “the gap between the

world of work and of school for students at the K-12 level. Collaboeration as
defined by the MMCAC must be an active’ process as e\ndenced by very
visible, tangible programs and not just passive . ‘dialogue or pure pohcy
formulatien. Second, it must involve a genuine partnership of business, etc.,
not the traditional pattern of school dommzmce. This leads to a greater'
sense of non-school accountability and more genume commumty mvolve-'

.,

ment - : N . - N : . e

To accomphsh thjs lemd of' collaboratlon the MMCAC takes ‘an actlve role.,
in not only ongmatlon of career. education pro;ects but in day to day
1mplementauon Resource sharmg,—m ‘large. part toe sharing of volunteer
time among school districts—is. one 1mportant aspect of community’
collaboration. There is a-corresponding need for shared responsibility within
the non-school community. The MMCAC reinfprces resource sharing on
both levels. The Board has stressed the importance of “being. able to
demonstrate .tangible,. show me, results of career education projects and
ideas. Therefore a criti eva.luatlon system is necessary to study the results

. of the programs(s) Ritual programmatic funcblons involving representatives

&

of all segments of the commumt! and the” students serve two purposes -
ommunity, that ‘all are workmg toward a-

(1) Heighten the sense . of
common goal; L _ _
(2). Also help "expose what is bemg done on a broad basis and keep
volunteers . from thmkmg that thexr partncnpatlon is an isolated

mctdent . o Lol . - » o
.'. - ; ) . .-.&

At the heart of the collaboratign among any, group is money Thus the

"MMCAC draws on all sectors of the community for a balanced formula:

using the principle of 1/3 from business, 1/3‘ from-education, 1/3 from °
government. Schools represent a 3$.50 per student assessment for each of
the six county districts. The third from’ government has been pledged by the
county commission and the final third is ralsed by business, industry and'

. - individual donations. Thus, alt segments of the ‘cornmunity have a share in

the funding mechamsm and no one element of the commumty can claun to

P

- dommate elther ﬁpancnallx or programmatlcally : _' " e

| The Mld’-Mlchjgan Cdmrrtumty ‘Action Councxl further advances collabora- .

tiomr by helping. to establish new: programs where needs are identified -and

‘-COncerns are vmced This ranges from efforts to stimulate- countrywide .

econonuc eXpansmn in general to specific employment programs for youth.

| T -‘37, . _
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-, " Collaboration—as pr _ / _
.+ promote dialogue from all sectors of the cdmm:%and to facilitate acti

R to‘create -benefits to students K-12 and the loc: cf'onomy,f-’l'hq end g i
U 1o bridgé the gap between school and wdrk in such a way as to encou
BT similar - patterns of collaboration elsewhere  in the community: with the

~ -conviction ‘that cooperation on one level® breeds more cooperation and °
- interaction. (collaboration, if - you: Wi'll]‘,'_‘:throughqut. the community .on

‘various levels. e S
- Albert Glassman (Philadelphia, Pennsylvania): .
. » Collaboration in Philadelphia» S R L \

_ Philadelphia enjoys an unusual‘l‘y'-high;level' -of business, industry, labor, ..
- = governinent, and non-profit agency--collaboration .in its career education -
. * programs—much of-it ‘considerably long-standing. The Greater Philadelphia - .
Chamber of Cpmmerce, in tune with its pational parent organization, has .

" . been® instrumefital in marshalling. much of this support and in developing an
* 'understanding of the. CE movement within businéss community. |

.o

The Chamber worked closel ith school district CE. staff in the
development of our key instrufient in the. collaborative: process—the
2~ Advisory Council for Career Edu tion. Now beginning its four active year, . - .
. ACCE-is an ‘outgrowth of a traditionakand long-standing advisory council.. o
' ‘for | vocational education- ‘stganized jn respense to legislative - mandates -
ostensibly for the purpose of assisting school 'distri ocational personnél in
‘the design and eyaluation of vocational training prograims. '

. C -
.o

- Given the-imitiatives beihg-—undert_aken in career education in our schoolgand

-an . adminstrative reorganization that "resulted in a Division: of "Career’ ° :
, Education that absorbed the eptire vocational education support-systém, it. -~
"' ‘seemed" wise to a number of us to move in ‘the direction of an advisory.
-, group for career edugation, + 1. - .. 0 n T

- ,'A-ACC.E.. is- tbmp'osed:' of some '35, rep'_reselit_'aﬁv_e;s""df'the. ;'éfofe_‘rnéht_idriqd ]
.- - sectdrs of the community. For the most part, they are individuals holding" " .
‘.-t smajor posts within .their-.,rqspective-_p‘rgan;‘;zat'i@s.' 1ts” oi;tg'oihg‘diaﬁrﬁah, S

Lo _'abpo.imed by. thé- Superintendent, is John Geisel, Manager of .Corporate:
‘-,'- . Affairs; . Rohm and Haas Company; the. incoming chairman - is Harry -
' williams, Supervisor of Public Relations for Bell of Pen‘nvaﬁnia. ' o

' The parent advisory council is divided into seven permanent subcommittees.
- Each begins the working year with an action agenda and produces a repart
its activities with: specific recommendations. " Each:- subcommittee -
. TN - ] , - o : ’

43

[y



[

‘L

_ .chairperson-'recmits 'Sub'.com_mitte?e members primarily from outside the
-ranks of'ACCE, thereby broadening the B.1.L. representation in_ the advisory

process The subtommittees are: . vocational education (a’ committee that
directs the activities of 13 occu?atlonal cluster communities), ‘long-range
planning, staff-development, Federal and State funding; employment spe-

- cial education, and the “Educatlon/Work Council.” .

‘program.

.

" The latter 1s,a recent’ develop ent and promlses to become a. most

important agency for collab
planning grant. from NMI po .di elop a local educatlon/work co_ _
Consequentlyc-Phnladelpma is a member city of a 21 cgy n iona_l'

consortium seeking td -develop new. local initiatives design ' '
transition problems of y !tth The Educatnon/Work Counci] is re resenta

~ of every major youth sey¥ing agency in the city, and in aT‘ew onths of its

existgnce, has establishéd a substantial reputatign_for vigor and produc-
tivity. It has been especially helpful in thg pro;ess implementmg the new

Youth Employment and ° Démonstratlon Pro_|ects Act of 1976. It is o
-especially  important to note -that tiee Edtcation/Work Council is' a
'sub-agency of the Advisory Council for Career Education. The DOL grant to'

ACCE is indicative of their ‘high regard for the collaboratlve proc s in .
Phlladelphla bemg spear-headed by that organization. . N

-+ -

Another 1mportant example of effectlve collaboratlon is .the  cooperative

school district—-Urban,Coalition high school academies program. Currently,,
-.four such’ acadermes are flourishing in as many inner-city high- schools—an-

Academy of Applied Electrical Science, an Academy of 'Automotive
Services, and two Business Academies. In eac.h case, business, mdUStry, and

"+ labor, collaborate with school distriet personnel in the design, support, and
..delivery of the educational program.. Here. is:am example of.collabaration

where we - have "achieved cooperation in decisionmaking, major financial
support from" the cooperat cdnsortium ahd sharegl responsnblhty for

‘program success. ‘And ‘it is this level of collaboration’ that is, in my v1ew,_ '
2 ditrmately essential if career educatmn to ﬂ frish. Collaboratnon has to be |
© more than advice-giving, ‘more . than t tion of advisory councnls To
. me,.it means shared planmng, shared. decnslonmakmg, and shared account-
. ability. This is . a large order for the BIL comrnumty and for school_

P
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hv Morlrowitz (Dermr Pulslic Schools. Colondo)

‘Cmer Edueetlou Ceuter

f’, 'Colleboratlorr between the Denver Career Educadon Center stat’f and e commumty 3 hr take form e result of the
problem at- hand: Philosophical and conoeptual isSues are dealt with long standing groups that uge in depth problern folving

 practices, Speciﬁo (perhaps one. time only) problems are ]oirstly attacked by st and community people
" Between these two approaches for communityfschool colltboratron are 8 variety of es extreme practrces
" represent s rrrmplhrg of cooperative schoollcommumty vntures: :

| 'couurr'roo/couusud

- Centrd \Advrsory Counsel |

:e.- |

Craf t (trade) Advisory

* Profssonal Semingt Comitees

* Comittee on Coordinating

Commtttees S

* Senior Citizen/CEC

- CHARGE

| ’-Provtde drrectron and -
~ monitoringof ll major
. CEC education functions
- Provide guidance for the
~ - teaching/learning process
" i the yocational programs
* (To include curriculums and
' equrpment specification)

?-&MEMBERSHIPS .-
28 citizens from industry, .
* labor, business and professions
aswellasstodentsand paents

v

| Tredespehple, employers, and
* and labor representatives

a short term basis,
Ilchurt form, these ‘t

- DURATION,';

Ongoing

" Two months per

year

(plerudng and -

Plan develop, and help "~ Practicing professionals,
operateProfessional ~ university saff, and high
© Seminas © L Counelor
" Brainstorm then trouble- ~ Community leaders and workers Two sessions
- shoot means for opening ~~ involved in sentor civity
o .T-CEC resourced loseniors | progranung |

Acuvstles o

eveluating)

: These are but 2 representatrve sample of the mvolvement of over 250 commumty people wsth CEC (ooe buildrng) programming

b
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o NormanMalbin(Porthnd Oregon) e | AR

g A mde amy of collaboratxve actlvities are takmg place in every major
) S metropolitan area in America today: Porthand is no exceptlon My
ST comfnents are restricted to two such efforts _ o |

Ly - N . . L

.'n-us GREATER PoRTLAND womc EDUCATION couucu.

. . The- GPWEC was established in August of 1977 as ohe’ of the 21
communities in the National Manpower Institutes Work-Education Consor- .
tium Project.. The' Councils. niission is to improve. the school-to-work
trapsition process.' To achieve this mission, key individuals from govern-
ment, education, business, labor, industry; civic groups and others involved

- - in the transition process have been brought together; this group will work

- it col.laborat.wely to develoP an_d promote ‘effective awork-education transition Y .

- policnes._--‘ . I S '
- 2 oo e .
L3 'I'he Portland Councﬂ has 1dent1ﬁed nine key aspects of the transmon
. process to work on in order 'to improve the overall process. These are, not in -
- order of priority: 1) Occupational outlook and career information reporting -
. 'systems; 2) Career guidance; pportumtnes* for work/service experienee. '
4) attitudes toward work; 5) Lays, practices and customs; 6) Definition of
“basic education”; 7} Government pollc%nﬁcl programs; 8) Avaﬂabihty
- .information about educational and traiiing programs and jobs dnd .
¥ . 9) Barriers faced by specific groups of youth due to their partlcular status in
' ' life (i.e. sex, mmonty, handicapped, poor) ~

[ 3

" The Councﬂ is syst‘ebmatxcally revxewmg each of these areas, ldenufylng what
the  major issues/problems within each area are, 1dent1fymg areas of.
'agreement or disagreement (on both problem definition and proposed
- resolut:ons) and is working together to develop mutually desl'rable solut:ons L
. As far as I’m concemed tlus is collaboranon of the first ord®r. . - (\ '
The Portland Councxl has approxxmately 20 members. It is a voluntary,' .
self-established unincorporated body. (The Northwest Regional Educational
Laboratory 'serves as thevCouncils fiscal agent.) The Councnl meets monthly,
-on Saturday mornings, for thrée hours. Aside from the formal collaborative *"
process described above, the. Council meetings prov:de an open forum for

members to share mutual needs and concerns. o
. i

‘c“..

- _ It is noteworthy the Portland Councd netthe( admmisters nor serves m an
7\ e adv:sory capacnty to any program on-an ongomg basns

A .
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' THE USOE CONSORTIUM PROJECT |

Responding to an offering by the U.S. Office of Education, Portland Public -

Schools received a contract: .“Strengthemng Educatlons Participation in the

Work-Education Consortium- Projects” The primary objectives of this
_project are to 1mprove(the understandmg and attitudes of -educational
persbnnet toward career education and the concept of collaboration and to
cause an . increase in the use of. commumty resources by education
. personnel. ' :

The Gre,ater- Portland Work-Education Councxl recognlzes thxs as a strong

collaborative effort and actively supports it. This project is a joint effort by
© six organizations: three local school districts (who are providing the teachers
and support staff); the Institute for Public Affairs Research (I-PAR) and the
Northwest Regional Educational Laboratory (who have joined forces to use
their cdllective expertise for training) and the Council (which provides the
overall coordination). Together, these orgamzatlons are working with 65
teachers and ten administrators to find new ways to utilize the broader ‘
'commumty in the educational process. : - ~ ‘

Myrtle E. Hunt (Pinellas County, Florida):
PCEC: Community Collaboration Through Involvement
. The Pinellas County\Career and Econormc Education Comrmttee was
formed in June, 1976, to develop “mck validate a system for planmng,
rmplementmg and ewaluating programs of career, economic, ’and community
education. The organization was de;rgned o allow lay citizens, representing
a broad variety of interests, to mte(am}wlth school board members, the
superintendent, cgntral administration, teacher orgamzat:_ons and local
postsecondary . institutions. This committee belieyes that broad cross-
sections  of people in Pinellas County must plan 4jointly to improve the
quality of education offered in the district in order to better equ1p both
chJ!dren and adults for.the world in which they must live.

omfmttee members, organized igfto ad hoc task forces, attempt to deal
“with ten major objectives requiring ¢lose school-community: collaboration:
(1) knowledge "of occupations, , (2) knowledge of the economic system,
' (3) guidance for realistic caregr decisions, (4) employability entry 'skills;i
(5) alternatives for early school leavers, (6) student worker contacts,".
(7) staff development, (8) placerhent and followup services, 9) curriculum’
review, revision, and Valld,atnon, and él_),test development and validation
- thrOUgh formal eva]uatlon ' :

¢ ks
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Committee membership (one-tliird educators and two-thirds business, labor,
‘industry’ representation) provides a broad base of community support..
Expertlse in any area of need is readily available. A phdne call to the
:- ohalrperson_ will provide quick access to these services. Requests for service,
generated in either the schools or the communi‘ty,-are coordinated by seven
“members of the Executive Task ‘Force. This task force ‘is made up of
representatives from business, industry, labor, community organizations,
professional groups; the board of education, the superintendent, office of’,
career educatlon -and postsecondary lnStllthlO[lS. . - oo
The system r§ designed to generate mte(est support and motivation. As a
result, a variety of benefits aecrue to teachers, students, administrators, and
the community as a whole. Teachers and other school staff use committee
resources to motivate students toward'sch_ool,-related,‘career-relevant tasks.
Data generated through evaluation and follow-up services are used to revise
subject matter and to help teachers become more aware of commumty.
attitudes and pl’lOl’lt!eS. o . s . y

l. Schools should serve their community;

- 2. Students should .leave senior high school with some preparation for
bec_oming productive members of society; .

3. -People from all areas of society should be mvolved with educatlonal
programs from development to’ evaluauon : ,

Pinellas County - has taken. the lead in career and economic education.
However, to insure this lead, steps must continually be taken to cultivate
and maintain collaborative efforts between educators and other commumty
groups : -

Other St_lbstantit/e Issues Raised by Partici;);'n‘ts

h of the three seminars found participants discussing a number of sub-
stantive issues in career education not necessanly directly tied to the concept
of collaboration itself. Each was, however, a set of understandmgs valuable for
those concerned about career education collaborative efforts. Thus, a number g
of these issues are summarized in this portion of the monograph. .

When the kinds of brief desc‘riptions presented here are coupled with further
reports from the 31 additional seminars in this series—each designed to provide
operational example of career educatxon collaborative efforts in action—it
-should be clear that the concept of collaboration .in career educatioh has
advanced beyond the stage of initial. conceptuallzatlon Some action has
ajready begun. "

43



. - ° - . L - c .
» =" e N = -
. & . _ . .
. S N i - . .
~ « - - " ) 3 - -
_,“.. 2, ) . <.
L . . .

.. Whatis "Meaningful" Experience for Youth in a Collaborative Career

Bdueetion Effo:t" ‘ S . - -

'+ . One eXCellent ﬂlustratlon of differing perceptions between educators and '\
business/labor/industry representauves occured en the questxon listed as the
topic for this section was raised by seminar parti@pants. Here, these perceptual
differerices and the extent  to which they were resolved will be bneﬂy

»

descntfi _ . ) . o a

‘The key controversnes .resolved around the deﬁmnon of “‘meaningful
experiences.”’ In general ‘the business/industry participants seemed to interpret

 the term to mean experiences that would allow youth to learn what it would

T réally b€ like if hie/she were employed i Tpamcular—oecupauow~Edueaaea—m.-___
@ °  based seminar participants tended to interpret the term to mean any .

. experience which enabled youth to gain what, for them, was valu;;ble new g
knowledge. The lone representative from organized labor emphasized the
importance of interpreting the term to mean expenences in whlch youth learn
about the reahty of workmg conditions. : :

- -
- .

Specxﬁcally, ‘the busmess/mdustry sem@ar participants raised questions
related to productivity of youth in the workplace as part of work experience
collab Gefforts ‘They pointed out thdt, operationally, it is lmpraqtical for

. industry to make youth responsible, in a very brief period of time, for, say,

‘actually jinstalling a telephone that a real customer would expect to use. Yet,

- withouplthat level of experiencing, they questioned whether or not youth will'

really learn what the job of the-felephone installer is like. Second, industry

representatives pomted out that, if,;\in a “youth enrichment expefierice™ as part =~ -

“of a collaborative effort, one provided work experience for youth undér '

 conditions that either: (a) displaced a currently employed worker; or (b) kept a.

- currently unemployed worker from returning to her/his job, m@ust.ry is in
trouble with their uriions. Reservations were expressed on both counts ot

The seminar representativé from org'anized labor, on the other hand,
: empbﬂsnzed the importance, in a youth work- experience effort; of helping
youth discover answers to such routine, but important, matters as: (a) how to
use a time clock; (b) what’s a break and what rules exist for it; (c) to what
nt do W}nkers ‘have to obey the boss and (d) how do employees cope with-

res from other workers to behave in particular ways? He pointed out

, for miny youth, it would take very little time for them to fully
understand that many routine assembly line jobs are dull- and lacking in .

. -“intrinsic motivation but, still, many of today’s youth will, gs adults, take such =~ *

- jobs in ‘which schools have to date, done a poor job in readying youth for such ‘

‘ positions. .

" pre




,‘work experience to be ‘“‘mea ul™ to a parti
. youth-will find it “meaningful” simply to act

He (the seminar member from orgamzed labor) also made a very good pomt :
by stres:ing that, by emphasizing preparation for productive use of leisure time
so much more than preparation for factory jobs, many schools today do a far
.bet'ter job in preparing youth for unernployment than for employment.

" Educators who were members of the . seminar 1m1sted .that the te:ml
‘‘meaningful work experience” is one that must, in the long run, be deﬁned by.
youth ‘themselves. They emphasized the fact that the grocess of occupational -
-'decls:onmakmg does- not always have to be involve 1n order for(a particular ’
ar youth. Instead many .
y see, for example, factory
yout their occupations and life-

,WOrk being perfonned to visit \ﬁ:th worke
he interde

settlng

-
p_J

-

. Several Semmar participants emphasized the importance of lookmg to pubhc

service jobs as well as the private sector; in seeking environments in whick

‘ . youth can obtain meanmgful work experience. There seemed tor be general

agreement that both settings are lmportant to consider.

The controversy raised by this questlon seemed to resolve itself when all
seminar participants started lookmg at the challenge of a collaboratwe career

~ education effort in terms of the career development process, as opposed to the |
» specific occupational decisionmaking process. Viewed from the standpoint of

career development, a wide variety of ‘“‘meaningful” experiences for youth in
the business/labor/industry setting are possible ranging all the way from career
awareness through career exploration to actual occupational detisionmaking. A
collaborative career education effort is one that will accommodate this entire
range of expected student needs and will. include both elementary and'
_secondary school age youth. ' : '

Career Edueatlon and Economlc Educatlon Do They Fit In a.Callaboratlve
Effort?

For many  years, groups such as the Joint Councﬂ on Economic Educanon
have been engaged in securing the active involvement o persons from the
business/industry community in assuring that school- age~ outh acquire basic
economic understandings. Because both eddgsfors an " members of the
business/industry community are involved in such -efforts, ‘the question

~ logically arose among seminar participants of relationships between career

education and economic education. Answers given by semmar participants to
this questnon are sUmmanzed here _ : - ; - '

>ndence¢ of workers in_a real work. .. __
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T a toﬁl career educanon effort. ,

l-‘int it wu emphuized that economict" caii be and is tauglit asa subject _
the curriculum of many high schools now. To whatever extent economics is
‘as 8 snbject included in the curriculum then teachers of Economics
shonld be ‘toinfuse career education concepts into that subject just as
other tmhen are being uked to do. '

Second “economic educatron" is a term that extends consxderably beyond'
the teaching of econolnics as a subject matter area. There are at least two other
dimensions to the term “‘economic educatiorn™ that hold great implications for

“career. education. One of these has to do with teaching youth economic .

“survival skills” required for effective living in today’s: society (such as how to

' balance a checkbook; how to secure a loan, what’s a mortgage, and'how one

X

calculates the real amount it costs_to buy things on time). Such “personal

—~&conomucs skilly™ —can—be seen—as—a-way -of -pulling -together- oﬁrer—eefeef—-——m——

education skills (such as.self-understanding, world of work, decisionmaMing,
“and - job-seeking skills) into a.total pattern related to the youth’s expected
lifestyle. There seemed to be’ general consensus_among seminar participants
‘that such “‘personal economigs skills” should be consrdered an essential part of

- .
b . . E A

“The’ other part of “econormc educatlon seminar par&rpants seemed to
- agree was needed was what one participant called ““descriptivg economics.” The
term ‘‘descriptive economics” was viewed as including helping youth find

" answers to questions such as: (a) what are banks and what roles do they play in

our lives? (b) what’s made in eur town—and where do we get things we need
_ that arent’s made here? (c) how are business decisions affecting our commumty -

. made? and (d) what’s the local job scene like for youth and Tor adults where.
. \we. live? ‘Again, there seemed to be general consensus’ among seminar

-

participants that -“descriptive economics™ represented an essential boﬂy of
knowtledge that should be mcluded 1_n a total career educanon experience.

-

'{&

The question came closest to being apswered when seminar parucrpants

reahzed that neither “career education™ or *“economic education’ were

properly regarded as “‘subjects” to be added to the curriculum. Rather, ““career . o
-education,” as a concept, seeks fo emphasize ‘the desirability of helping youth

acquire and utilize a variety of skills—including slul‘ls embodied “both in
‘‘economic ‘survival” and in ‘‘descriptive® economics’ —requnred “for making
work a meaningful part of their total lifestyle. To the extent ‘that *“‘economic

-education” adopts a strategy . that calls for a combination of infusion into

existing subject matter coupled with experiential learning in the business/labor/

industry community, then it can and should be corsidered an in gral part of . .

.the total career education effort. On the o’ther hand, ‘those adwdcates of
econormc education” that see it as ‘a separate course to be added to the ,

" cumculum are, seen as having no greater career education responsrblhtres than

do teachers of any other separate subject. !
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' Career Education and the “Back to Basics™ Movement: Do They Fit Together?
. N -
Participants .in the third seminar pointed out that, in man}[_cemmum’ties,

. the call for a “back to basics’™ movement is receiving at least as much attention
as is the call for edacation to improve its effectiveness in helping youth prepare
for work. They spend considerable time discussing how these two kinds of

. community calls for change in education can be fitted together rather thin
*  being regarded as choices for school boards and school administrators to make.

There were two basic grounds on, which participants’based their contention.
that career education and -*‘back to basics’” can be answered, in part by a

community collaborative career education effort. First, one of the reasons

i TRADY. Stuflents aren’t learning the basic skills is that they haven’t been shown
- how to apply such skills in the real world. By showmg students how adults u
the basic skills in their work, students may -benefit if a **doing to learn™
combined with a *learning to do’ approach to the teaching/learning process.
- By using community resources in career education, experimental learning
‘opportunities can be coupled with cognitive learning in ways that may help
-students learn the basic skills better. In both of these ways, career education
can serve as a vehicle for increasing pupil leammg of . the basic skills. Advocates
- of career eduycation and of the ‘‘back to basics™ “movemegt should, if this
. rationale is used, be supportive of each other. - e

At the same“time, participants pointed out that it would be a serious error

“in strategy to contend that career education is rhe answer to the “‘back to

basics™ problem. No .participant contended “that, only through career éduca-

- - tion, could the “back to basics” problem be solved. Career education .is
properly plctured as one among several possible approaches to consider by .
those intergsted in"educational change that wﬂl increase pupil mastery of the

‘basic acadefmic skills. -~ : . .
L \ - . B : <.

Fmally, parncnpants emphasized that it would be an equally serious error in -

strategy if tcareer educatn n advocates WQIQ@.&Q icture themselves as solidly

> behind all of those curgently calling for a ﬁg%& ics’ approach to
" educational “change.- Sevéral - participants pointed ou’t t the term ‘“‘basic

- skills™ is one that finds very wnde interpretation in meaning. Further, some of

those calling for “back to basics” have a philosophical orientation. quite

. different from that Of caréer education advocates in terms of their basic

) concern for protecting individual freedom of choice and helping 1nd1v1dua.ls

. enhance what for them, will be a personally meaningful lifestyle. - - =~ -
r‘,'._ , . '7' ‘ ,V ' -. :.—‘ | - i
: ‘ . 4 . .
. . |
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Conclutling Remarks . :
: This monbgraph' represents an attempt to summarize iﬁé th'oughts opinions,
. and experiences of those persons. listed in Appendix A. Readers will note that

these persons come from vewvene segments of the formal education system

. - -and “the " broader 'businessllaborlmdustry community, In’ this~ sense, the
: monognph itself, can be regarded as a *‘collaborative” effort. At the same time,

it is important to point out that mest of the actual dontent wag written by an-

. educator, . not a person repre;chtmg the broader CQMumty Because ‘of this, -
there is, undoubtedly, an unfortunate educatlonal ‘bias here that has colored

t.hil pmnntation. It cannot be he'lped.

¢ollaboranon as that term is currcndy being used in career “education. It may
“well be that ““collaboration” is the wrong word; i.e., that some other word such
as “coalition™ or “‘partnership” would be a better one to use. It js the concept,

not the word that is intportant to emphasize. Hopefully, these words hau _

o _made some com[ibution toward provnding such an emphasns. :
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e . APPENPIX B o
| Issues R by Participants
e ‘l How to coordinate the wide variety of community resources (e.g., public -
S schools, community colleges, Explorers Rotary, etc) that should  be
involved in collaboration : e
2 -How not to “oversell" or “burn out™ communlty resources.
n 3."Is “partnershlp” a better term than “collaboration —i ﬁ“collaboration ”
to some, carries lrnplications of * collusion '
4. How to help educators say speciﬁcally what they want from BI.,LII o
- commumty . | ‘ .
5. How to translate natlonal corporate policy statements mto local action -
efforts : e
- - 6. The need for school (as’ well ds mdustry) pohcy statements on collabora-
v tion. ., - - _
¥
7. Need to specxfy what the B/L/1 commumty can do in the classroo‘li'n
8. How to estabhsh and use a central source for collaboration for educatora
- to call o _ ..
‘9. Need fbr career educatron specng.hsts to make collaboratxon “happen
.o 10, How do we create a cI:mare Sfor collaboration'? B
N 11. How can B/L/l be shown what educatron has‘already done in col!abora- ,
o tion? T .. _ - - e
' "‘12. ‘How can a permanent;mecharlism for collaho_ratio_n be established? . ?
. 13. What is the role and prospects for simulation in coHaboration‘?. 7
.. 14: How can a system for collaboration be established?, .
' 53 '




_ 15. Ho’w can organized labor be more cffectivelx involved in éollaboration?

16 How can the image of‘ participants from B/L/1 bc protected ‘when
qollaboration is implemented" .

-

17. How can_we avoid creating a career education ‘‘empire?” —i.e., a separate
program? . i . _ S B

' 18. How to answer the “What's in it for me?” question for all involved in
collaboration. ' : | i

- 19. How 't_o"“.'share and steal” ideas for collaboration.

20. How to involve .yo'yt‘h themselves more directly in pollaboﬁl‘tio'n.

21. The vgi?ty of people in career education makes for different **dialects,” if
not for different “languages —how can all involved communicate with
each other" ' ‘ :

' 22. How to e’ffectively involve small busihess in collaboration.

[

23. How to be’ reahstlc with youth in a collaboratwe effort.

'24. How much can you ask of the B/l../l commqmty in collaboratm
' 25. To whom does career educatlon belong? : -
- : ~ -
26. What is the relationship of career educatnon to economic education,
-vocatlonal education, and so forth? . i : :

27. ‘How can more Federal support for career education be generated whlle
still keeping its deﬁmtmn loose and flexible? . :

‘ 28. What is collabora'tion supposed to accomplxsh?

a ’

29. What are the 1mphcatlons of collaboration for the structural ref'orm of
~ education?’ S - '

30. I;low can - both busmess and organized labor agree on a way of Justlfymg
real work by youth in career educatxon when no pay is mvolved" .

-'_31. How to think, of ‘the end product as. concentrating on‘youth'de_velopmen{
rather than si ply youth';obs—l e., “hfestyle instead of “paid employ- -




32

- »
How can youth be glven meaningfidl work experlem.es —i.e., experiences
that hnve some respomlbmry assdclated with them?

33.
a4,
35.
36.
37.
38.

39,

- -40.

41,

42.

43,

" in mlplementmg collaboratlon at the local level?

-

What are thc implicatlons of g'ependence on a hqalthy ‘business economy as -

a fiecessary condition to assure industry’s comt‘numg partlcipatlon in
career education collaborative efforts? - . .

What s the differbnce between collaboration and coopei-atlon””

How will education sustain collaboration after initial mdustry particnpa- _
tion—i.e., won’t schools eventually have to assume ongoing responsibility?

ot

How can industry be convinced to 'engage in collabofative efforts in the .

face of a shrinking new youth labor market?

How does collaboration work in community colleges vs. K-12 school

: dlstricts?

How " can collaboratlon help meet the need for trammg o!‘ paraprofes-
sionals?

How can, the community become mvolved in guidance and counselmg as '

part of a community collabggptive career education effort‘?

Does collaboration extend beyond ‘yn&n\th to the concept of fli_l:gl_ong ,

learmng"

What does the B/L/l community see as relatxonshlps between liberal arts
‘education and career education? =

Wha_lt. do we miean by “work‘?" by “‘career?”
‘What will be the net'ui'e of work in the corréntly-emerging society"

Are there really two worlds—"‘world of wark™ and “world of educatlon""

" Does any person belong to only one of these ‘“‘worlds?”’ How can the
~artificual Walls between these two * worlds be broken down? .

. .How can B/Lﬂ become tme partners in coflaboration on a contmumg

-

basis? B
a. -

Howgcan we move from a honzontal level to aJoint decmonmakmg effort

-
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48.

" .49,

50.

51.
52.
53.
54.

. 55.

56.

57.

58.

59.

- 60.

How can all educators b
community collaborative ¢

1w

here _for a long time.

How can one demonstrate the need for collaboration while admitting that

“this effort cannot create youth Jobs?

»
Ed

Should career education collaboratlon always start with youth concerns?
r

TN

How do we organize for collaboration? How do we involve .the power

structure at the local level? Who's involved? How big a geographic area can
be covered?

Should B/L/l be supporting collaboration financially? .

4

"Does community collaboratlon work best if pictured to the ‘B/L/I

community as extending beyond career education?

-

What are the priot_‘ities' for implementing collaboration at the local level
(e.g., should staff development get top priority.)?

How can we get a policy statement on collaboration stated in three phases:
(a) to determine the state of the art; (b) to conceptualize the model; and
(c) to articulate ways in' whjch the model can be implemented?

How can we get a sustammg collaboratlve effort at the nation State, and
local levels? - '

How can we get dp internal, continuing-commitment of industry to career
education with hard money behind it?

Is it possible to develop a transportable (adaptable) model for career

education collaboration or must each commumty ‘““discover the wheel” for

itself? - .

¥

Why is collaboration needed?‘

-

How do we establish an atmosphete of trast.- and respect across various
segments of the commumt‘y who- must be lnvolved in career educatlon

collaboration? .

. J-'.‘

wsensitized to the fact that the need for
. er education efforts will be a continuing,
_ rather than a short-térm .ofe? —i.e., youth employment problems will be

-,
¥
Vhe



61.

62.

L]

63.

65.

67.

68.

69.

-
' ..

How can the collaboration “marriagc continue after the “honeymoon is
over? .

How can rcal community reprelentatlon and participatlon be nssured in
career education collaboration efforts? v

How can bias and prejudice against minorities and women be overcome.
through a community collaborative career education effort—including bias

against youth? N

What are the pros and cons of ineluding “enemies’ as well as “friends”” of

carcer cducation on a community career cd%ion council?

use comr{mnity resources?

How can teache‘u be otivated and taught t
- -

. How. can communitycollaboration be extended beyond large industries to

include both middle sized businesses and the small business operations? K3

How can the education system get organized mternally in ways that make
a central contact point for the B/L/I community?

o

How, and to what esgent, should the B/L/1 comn.w'nity participate in
educational policy makmg and/or decision making as part of collabora-
tion?

How can B/L/1 persons who coatrol funds be encouraged to use them fora
broad career education effort (rather than only a small part .such as

- economic education)?

70.

72.

14,

. How can collaboratnon be handled in ways that lnvol
persons and avoid the use of overenthusnasuc ‘biased; uninformed persons?

73,
‘adequately accomphshed" ' . -

-

How-can collaboration most effeci:ively include organized labor?

-
'

quality B/ L/l

How can the current “*back to bas:cs movement be used to thetadvantage,

" rather than the dnsadvantage of educators in encouragmg career education
efforts" :

b »

What kind of staff is needed to do collaboratlon and how can stafﬂng be

-\}‘

How can dollars needec‘[ for career educatlon collaboration be obtained
when other educatlonal priorities are mandated and .career egcatlon is

not?

I 57
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75. How can internal collabo'ratlo.n within education be effectively accom-
~ plished? R

76. How can we avoid “burning out” good B/L/I resources for colla.boration?

"~ 77. How can the resourcés of multiple communlties be used to make
- collaboration work in a slngle rural schoot district?

78. ‘How can the “What's iq it for me?"” psychoiogy of the B/ml community-
' be dealt with? | A

L

79. How can ,community stereotypes be broken down 3o that a true.
commuiity collaborative effort can be mounted?

»

80. How can a coliaboratlve effort be put on<a sustaining, rather than a
. temporary project basis?

A

81. Can and should a single community resouice center to be used in all kinds
" of collaborative effort Qluding career educatron) be establrshed"

82. Is there danger—of—duphe&tiomf—eﬂion_ betwecn._NMl cducaﬂonL!LQL& ______ L
councils and career educatron advisory cauncils? L

m

83. How can people be trained (educated) to engage in collaboration? T

84, Hos\{ can the concept-of collaboration be properly promoted as. only one
aspect of career education? £ :
1.? . . - - ) » . [
85,,,;Are‘tl'(ére collaboration *“myths™ théf should be exposed and exploded?

-

'86. How . can the vartety.of ways in whlch community resources are used for-_ .
g collcboratlon be expanded?

-
Fd

" 87, How_ can a systematic ‘“how-to-do-it” approach to. collaboration be
* formulated and used? . e ' ,

88. How can communications be made between: operdtional persons in B/L/T
community after top policy makers have agreed that collaboratlon should
exist? - : S S : :

89. How can . B/L/1 agree on a common set of product and process goals for
collaboratron" ‘ < - ~ -

+




90.

-
t

How can school guidance services be most effectively included in

- cbllaborallon?

9.

92.

Are different guldelinet for collaboration needed for dif fcrent scgments of
the community? - o '

To what extcnt are organizatlonal by-laws of some community groups
(Chamber of Commerce, for example) preventlng their partlclpatiun in-a

- tothal community collaborative effort?

93.

. 94,

How and what kinds of hard data are needed to justify continulng :

_ collaborative céireer education efforts? - P
Will'a **Federal push™ for colllboration help or hurt local collaborative
mltiative" S T o _
v
A )
L] - . N
A} ' .
c. ‘t'
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